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Introduction
Dating Matters® for Parents: Background 
Parenting during the teen years can be challenging. Parents want to guide, 
protect, and nurture their children during this developmental period. 
Children seek more independence, but still need help dealing with the 
challenges and pressures of adolescence. Children today can easily obtain 
information about relationships, sex, alcohol, and drugs from a variety of 
sources. Parents know those sources of information may not provide the 
best or most accurate information. Parents may also feel as if they have less 
influence than peers in their children’s lives as the children get older, but 
parents matter. Children want to get information about relationships, sex, 
and substances from their parents. 

Although these topics—sex, relationships, and dating violence—are not 
easy to talk about, it is essential that parents learn to have conversations 
about these topics with their children. Overcoming discomfort and hesitation 
to discuss these topics with their children allows parents to provide their 
children with parental opinions and expectations. That way their children 
are not dependent upon the messages of others. Dating Matters for 
Parents offers information on the unique challenges and pressures teens 
face, as well as tips and strategies for positive parenting, communication, 
supervision, and conflict resolution. 

Dating Matters for Parents provides parents with an opportunity to learn: 

• New parenting skills (or reinforce parenting skills they already know) 

• How to protect their children from risks during adolescence

• How to promote healthy relationships in their children’s lives

Every family is different and each of the tips and strategies we recommend 
may not work for everyone. However, the general principles should be 
helpful for most families. We want parents to walk away from the program 
understanding they are the experts for their families, and should take away 
from this training the approaches that will work best for them. Although this 
program was developed specifically for parents of 7th graders, the skills and 
information may help parents with children of other ages as well.  

This program was developed based on research suggesting that a number 
of parenting practices and family factors (e.g., harsh parenting, low parental 
monitoring, negative parent-child interactions, witnessing violence in 
the home) can increase the risk of teen dating violence. This program 
encourages parents to use positive parenting skills, communicate openly 
and effectively, appropriately monitor and supervise their children, and 
resolve conflicts constructively. Using lesson from this program, we hope 
parents will strengthen their parent-child relationship and, ultimately, prevent 
teen dating violence. We also hope parents will be better prepared to teach 
their children what to expect in healthy relationships.

Program Delivery: Nuts & Bolts
Program Overview

Dating Matters for Parents contains six sessions: three group sessions and 
three in-home sessions. Group sessions last 90 minutes and should be 
conducted every other week. In-home sessions should be completed during 
the weeks that groups do not meet. In-home sessions take approximately 
60 minutes to complete, and provide parents with an opportunity to practice 
the skills discussed in group sessions. 

The content of each of the six sessions is outlined below. Sessions should 
be conducted in the order they are presented because each session 
builds on the previous sessions. Sessions cover many topics and provide 
opportunities for the participants to learn and enhance skills.

Session 1: Parenting Positively
• Introduction: Dating Matters for Parents

• General ground rules and icebreaker activity

• Changes and pressures children face as they get older

• Positive parenting skills

• Parent-child communication skills
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Session 2: Let’s Talk, Part 1 (In-Home)
• Use and practice the communication skills and concepts learned in 

Session 1 in everyday situations.

Session 3: Parenting By Example (Group)
• Review of Session 1 concepts and home session experiences

• Healthy versus unhealthy relationship behaviors

• Teen dating violence

• Parents as relationship models

Session 4: Let’s Talk, Part 2 (In-Home)
• Use and practice the communication skills learned in Session 1 with a 

difficult topic

Session 5: Parenting Skillfully (Group)
• Review of Session 3 concepts and home session experiences

• Parental supervision

• Risky behaviors during the teen years

• Conflict resolution

Session 6: Let’s Talk, Part 3 (In-Home)
• Use and practice the communication skills learned in Session 1 with a 

difficult topic

How to Use the Facilitator Guide
This facilitator guide provides detailed information on how to facilitate 
Dating Matters for Parents. It includes information and tips to help enhance 
facilitation skills. It also includes session guides that describe the materials 
for each session, how much time should be spent on each activity, and 
how each activity should be conducted. Use the facilitator guide to deliver 
the three group sessions and to review the three at-home sessions of the 
Dating Matters for Parents program. Reading this manual is not sufficient 
preparation to facilitate Dating Matters for Parents. Before delivering Dating 
Matters for Parents, you must complete the Dating Matters Training for 
Facilitators [https://vetoviolence.cdc.gov/apps/dating-matters-toolkit/training-
educators]. This training includes online education and in-person activities 
to complete with a Dating Matters Coach. Your Dating Matters Coach or 
Prevention Lead can provide you with access to this training.

Ideally, two facilitators should work together to facilitate each group. When 
possible, we strongly suggest having both a male and a female facilitator. 
This approach provides parents with both male and female perspectives 
about parenting and allows for a richer experience. However, it is okay if 
your organization is not able to provide two facilitators, or if both facilitators 
are either male or female. If there are two facilitators, you should equally 
share responsibilities for conducting the sessions, setting up the room, and 
preparing the materials needed for each session. Before each session, 
agree how to divide the responsibilities (e.g., who is going to lead which 
sections, and who will record participant responses). You and your co-
facilitator should meet after each session to debrief and discuss what 
worked, what did not work, concerns raised during the session that you will 
address later, and strategies to improve facilitation in the next session.

Your role as a facilitator is essential to the success of Dating Matters for 
Parents. Below, you will find information and tips to help ensure successful 
delivery of this crucial information. 

Session guides with specific information to facilitate each session begin on 
page 11.

https://vetoviolence.cdc.gov/apps/dating-matters-toolkit/training-educators
https://vetoviolence.cdc.gov/apps/dating-matters-toolkit/training-educators
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Qualities of Effective Group Facilitators
As facilitators guide groups, they:
• Provide a supportive learning environment

• Value what parents bring to the group

• Handle sensitive issues and conflicts

• Are nonjudgmental

• Know the influence of their own values and attitudes

Skilled communicators:

• Facilitate discussion

• Observe and listen

• Are approachable

• Speak clearly

• Use words that are easily understood by participants

Facilitators display warmth as they:

• Establish warm relationships with group members

• Speak well of everyone

• Like and trust group members rather than fear them

• Build trust with participants

Well organized facilitators:

• Have objectives and goals clearly outlined

• Have information well categorized, so they can retrieve it in response  
to questions

• Acknowledge what they do not know (i.e., the facilitator is not always  
the expert)

• Use time well

• Have working knowledge of multimedia devices (e.g., laptop, projector)

• Prepare in advance

Enthusiastic facilitators:

• Are enthusiastic about the content of the program

• Are enthusiastic about people

• Are enthusiastic about the process

Facilitators have the ability to conduct role-plays, which will:

• Model skills taught

• Allow participants to practice those skills

Tips for Facilitators
Here are some tips that contribute to the successful facilitation of Dating 
Matters for Parents:

	 


While this program does not require that you read a lot of information 
to participants word-for-word, the topics, activities, and messages 
embedded in the materials throughout the manual are important. You 
should understand these points and emphasize them during sessions. 

	 


Creating a respectful and non-judgmental environment is essential. 
Start by having the group set ground rules. This creates trust and 
safety in the group. Some of the participants in the group may have 
experienced, witnessed, or perpetrated violence or abuse, either in 
their own personal relationships, their friends’ relationships, or their 
family relationships. Disclosure and discussion of the information 
in this program may be distressing for some group members. Thus, 
it is important to be aware of signs that participants are becoming 
uncomfortable or upset. If participants become uncomfortable 
or upset, you, as the facilitator, should recognize and normalize 
those feelings. If needed, speak with the participant(s) at the end of            
the group session. 



	 

Although we would like to make sure that the information provided by 
individuals in the groups remains confidential and private, this cannot 
be assured in a group setting. Confidentiality and privacy can only 
be kept to the degree that each group member chooses not to share 
with others. This risk should be clearly communicated to individuals 
participating in the groups. 

	 


Some participants may want to spend excessive amounts of time 
discussing certain issues. While group discussion is welcome and 
invited, it becomes a problem when it interferes with getting through 
all the material for a session. As a facilitator, you need to ensure that 
time is managed well as participants move through the program. 
Each activity in the program has a suggested time allotment listed 
at the beginning of the activity. A suggested time allotment is also 
included for each part of the session. You can find these time 
allotments in the Session Overview or at the beginning of each new 
part in the program. 

Use these strategies to limit group discussion and get through all of 
the session’s material:

• Establish appropriate expectations in the first session. Emphasize 
the importance of discussion and the need to review all of the 
material for each session while discussing ground rules in Session 1.

• Refer to the ground rules during discussion, stressing the 
importance of getting through all material for a session. When 
needed, tell participants that it is time to move on to the next topic. 
Start by acknowledging the positive aspects of the discussion (e.g., 
“this is a great discussion” or “those are some great points”) and 
then inform participants that to get through all the material, talks 
need to move forward (e.g., “We have some additional points to 
cover and we need to move on.”).Ask for a volunteer to be the 
group’s time keeper.

• Develop a “Parking Lot” list. Ask the group if they want to put the 
topic/issue on the “Parking Lot” list (e.g., on a sheet of easel paper 
labeled “Parking Lot” and attached to the wall). If there is time at the 
end of the session, the group can go back to the Parking Lot and 
agree to discuss the topics/issues listed. Have post-it notes and 
pens available for participants to use. 

• Impose a 1-minute rule to reduce discussion time (or to limit the 
domination of discussions by one or two participants). When the 
1-minute rule is in effect, each parent is limited to 1 minute to make 
their point or express their view. If there are problems with parents 
adhering to the time limitation, ask a volunteer timekeeper to keep 
track of the time and signal when the person’s 1 minute is up.

• If one parent is continually dominating the discussion by interrupting 
others, impose a rule of one comment per person. When this rule 
is in effect, no person can comment again until all members of the 
group have had the opportunity to comment.

	 


Each participant will come to the group with a different set of skills 
and experiences. Thus, it is important to focus on each participant’s 
individual strengths rather than their weaknesses. Try not to compare 
participants to each other. 
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Arrange seating that will facilitate easy conversation between you and 
the participants, such as a semicircle, a U-shaped table, or a single 
table. This also makes it easier to see each of the group members and 
identify when group members look confused or disinterested. 

	 

Your role is to act as a guide and assist in the learning process. 
Although you should be well versed in parenting techniques and teen 
dating issues, some questions or situations raised by the participants 
might be new to you. In these cases, you may have to research 
information and respond to the participants in the next session. 
You could also ask other group members for ideas, opinions, and 
experiences related to the topic. 

	 


You may choose to share some personal information with participants. 
For example, sharing personal stories about your experiences with 
parenting may make participants more comfortable sharing their 
stories and improve group cohesion. However, adding information or 
messages to the program such as religious views or personal values 
is not appropriate, as it may alienate participants with differing views 
or practices. 

	 

One final tip is to have fun while implementing the material. If you 
are excited and enthusiastic about the material, it will be evident in 
your delivery. This will translate into enthusiasm and engagement 
by the participants. 

Managing Role-Plays
Role-plays allow participants an opportunity to practice the skills they learn 
in a session. The scenarios used in the role-plays are similar to situations 
participants may face at home with their children. You should be as 
involved during role-plays as you are in other parts of the session. When 
setting up role-play groups, avoid placing the same people together all the 
time. In some instances, you may need to model role-plays before asking 
participants to practice. This helps participants feel more comfortable before 
they try it themselves. Once participants start role-playing, you should 
circle through groups and provide positive and constructive guidance. For 
example, compliment participants for attempting to use new skills. Provide 
recommendations, if needed, about how participants can improve their skills. 
After the role-plays, bring the group back together, ask for examples of how 
they were able to use new skills, and discuss what worked and did not work. 

Addressing Personal Problems
Sometimes a participant may try to use the group to discuss personal 
problems. This type of discussion can dominate the group. Make sure the 
session does not become a personal therapy group by using the following 
approaches:
• Clarify expectations during the first session by talking about what the 

group “is not.”

• Use the Parking Lot. Participants can write their issues or questions on 
post-it notes and place them on the posted easel paper.

• Tell parents they can speak with facilitators during breaks or at the end of 
the session for additional information or assistance.

• When appropriate, provide a list of resources where parents can get 
information or assistance. Include this list in the parent handbook. 

• When answering personal questions, be careful not to step outside of 
your area of expertise.

• When personal issues come up, in most cases other group members want 
to move on, direct the parent the Parking Lot or simply say something like, 



7

“That seems really important to you. Why don’t you and I talk about that 
during the break?”

Participant Retention
For participants to benefit fully from Dating Matters for Parents, they will 
need to attend all of the group sessions and complete the in-home sessions. 
The following things can be done before and during the program to 
encourage completion of all sessions:
• Make sure the right people are recruited and registered. The  

ideal parents:

» Are genuinely interested in what will be covered during the sessions.

» Are concerned for their children’s well-being.

» Believe that the program will benefit their family.

» Have at least one child in middle school.

• Be organized and prepared. Sessions must be well organized and easy 
to follow so that participants understand what they are doing and learning. 
This will help them to actively participate in the sessions and anticipate 
what comes next. This requires that you plan sessions in advance and 
have the room and materials ready when participants arrive. 

• Deliver the sessions as designed. If the program is delivered as planned, 
then meaningful content and session activity will increase retention. 
Participants will want to return if

» They feel they are gaining useful skills.

» They get positive and productive reinforcement.

» They can relate to their facilitator. 

» The delivery of sessions is culturally and linguistically appropriate. 

• Make it easy for people to attend.

» Create an atmosphere that makes people want to come back.

» When necessary and possible, make arrangements for child care  
or transportation. 

» Consider light snacks or water for people who may come directly  
from work.

» Know about community events and activities and schedule  
around them. 

What to Do When a Participant Misses  
a Session
If participants miss a session without notification, contact them after the 
session to let them know that they were missed and casually find out why 
they missed the session.
If participants plan to return, they will need to learn what they missed. Share 
any homework assignments, so they will be prepared for the next session, 
and encourage them to contact their “buddy” (assigned in Session 1) to 
find out what was discussed during the session. If at all possible, provide 
opportunities for your participants to make up a missed session in one of the 
following ways:
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Other Situations
If participants want to continue in the program but cannot do so with 
the current groups, place them on the waiting list for the next round of 
parent groups. 

If participants are no longer interested in attending Dating Matters for 
Parents sessions and do not plan to return, thank them for participating 
and provide information about future opportunities to participate in Dating 
Matters for Parents or provide referrals that may better meet their needs. 
Whenever possible, find out why participants lost interest in participating 
and discuss it with your Dating Matters Coach. 

Using the Session Guides
In the session guides that follow, each activity is presented in an easy-to-
follow format for use during sessions. The format of the sessions takes 
into consideration the different learning styles and preferences of adults. 
Dating Matters for Parents uses a mixture of information sharing, review, 
discussion, video, role-plays, and group exercises. It uses both verbal and 
visual (e.g., easel paper, slides) presentation techniques.

Session Preparation

The first page of each session guide includes key materials to help you 
prepare for the session. Here is an outline of what is included:

	 


	 



	 






	 


Scripts

Each session guide includes scripts for you to say at certain points. These 
scripts include important messages to deliver during the session to achieve 
session goals and objectives. They do not need to be read verbatim and 
can be adapted to reflect your style and the needs of participants. You 
should, however, clearly convey the messages and instructions contained 
within the scripts. This is especially important the first few times you deliver 
a session. With practice, the phrasing used within the scripts will become 
more natural. Look for “SAY” or “ASK” in color, with lines before and after, to 
identify a script. An example of a script is below.
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SAY:  You each have a pie crust in front of you. You will divide 
the pie into pieces. Each piece of the pie will be an ingredient that 
you think is needed for great parenting and a good parent-child 
relationship. The things you consider more important for great 
parenting should be larger pieces of the pie. The pieces of the 
pie should be smaller for things you consider necessary, but less 
important for great parenting. 

For example, maybe you think discipline is important, but you do 
not think it is as important as unconditional love. In this case, your 
love piece of the pie will be larger than your discipline piece. 

Some of the script boxes are long. If needed, pause to check-in with 
participants, answer questions, and provide appropriate examples. 
Remember, you are encouraged to rephrase messages and questions in 
several different ways to communicate intended messages.

Icons

We use three types of icons throughout the facilitator guide to serve as cues 
for specific types of information: 

The estimated time allotted for a portion of the session. 

Tips and Reminders for the facilitator. These are important additional 
instructions or reminders for you to note while conducting the 
session. 

Slides are used throughout the program to provide a visual display 
of important points or facts. When the instructions call for you to 
reference a slide, an icon with the slide number appears in the 
facilitator guide. You should have the slides ready to be displayed to 
the group.

Participants are referred to a page in their parent handbooks.

Easel paper

Throughout the program, you are encouraged to write participant responses 
on easel paper. This helps participants who did not hear the response. 
Some individuals are also visual (as opposed to verbal) learners; writing 
information on easel paper ensures support for all learning styles.

Video 

A video is included in Session 3 of this program. Make sure you set 
up the video for screening before the session begins. A link to the 
online video (located on CDC’s YouTube.com channel) is provided in 
Session 3 of this guide, and in the Resources section of the Dating 
Matters Program Facilitator Training. The video can be played online 
with internet access or downloaded to a computer or flash drive for 
offline viewing. 

Slides

Provided Powerpoint slides will be used in Sessions 1, 3, and 5. You will 
need a computer and projector to present these slides to the group. If 
obtaining the equipment to present Powerpoint slides is a challenge in your 
setting, an alternative option is to print copies of the slides and hand them 
out during the session.

Materials Common to Every Session
You should have materials for each session prepped and ready ahead of 
time. Materials unique to each session are outlined in the Materials Needed 
section. Materials common to every session include:
• Parent Handbooks [including a copy for facilitator(s)]

• Printed copy of the slides for reference (optional)

• Pens, pencils, or markers

• Masking tape (for posting easel paper)

• Post-it notes
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• Blank easel paper pad

• Computer and projector

Appendices
Additional resources are included in an appendix at the end of the facilitator 
guide to assist you in delivering Dating Matters for Parents. The contents of 
the appendices include:

• Additional Information on Child Health Topics

• National Resources for Preventing Teen Dating Violence 

Parent Handbook
Bring a personal copy of the parent handbook with you to each session. 
Consider bringing an extra copy of the handbook to sessions 3 and 5 as 
well, in case a parent forgets. The in-home sessions (Sessions 2, 4, and 6) 
included in the facilitator guide are identical to the in-home sessions in the 
parent handbook, and are for reference only. These sessions are included in 
the facilitator guide to assist you in explaining and preparing participants for 
the in-home sessions.  

Local Data and Resource Lists
Ask your Dating Matters Coach for a list of state and local data on teen 
dating violence and adolescent sexual health and a handout with local 
resources for parents. 
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Session 1 : Parenting Positively
Purpose of Session
1. Provide an understanding of the purpose and goals of the program.

2. Establish a comfortable, non-threatening learning and discussion 
environment that will encourage continued participation.

3. Provide general parenting and communication practices that foster and 
reinforce risk reduction among teenagers.

Key Messages
1. Adolescence is a time of change in a child’s life. It is important for 

parents to understand these changes and the ways they can impact their 
children’s behaviors, preferences, and interactions. 

2.	 Children face many pressures during adolescence. If they give in to 
those pressures, it may be harder for them to achieve their goals in life 
(e.g., education, occupation, relationships). 

3.	 To help form positive parent-child relationships, parents should notice 
and praise good behavior, respect their children’s opinions, make an 
effort to spend time with their child, openly communicate with their 
children, and appropriately supervise and implement rules

 

Materials Needed
•	 Session 1 Powerpoint slides, computer, projector

• Parenting Pie worksheet

• Communication Blocker cards

• Easel paper prepared with questions/topics

• Copies of parent handbooks

Preparation
• Arrange seating to facilitate easy conversation between facilitators  

and parents.

• Set up the computer and projector with Session 1 slides.

• Prepare copies of the parent handbook for distribution.

• Prepare easel paper with “Ground Rules” at the top.

• Prepare easel paper with the following bullets:

» How many children do you have?

» Share something positive about your child.

» Why did you choose to participate in Dating Matters for Parents?

• Prepare easel paper with a copy of the Parenting Pie for session activity 
(copy provided on page 21).

• Prepare Communication Blocker cards for session activity (copies on 
page 22). Make copies of the cards, cut them out, and place them in a box. 
Place the box of Communication Blocker cards in the room where it is 
easily accessible. 

Session Overview
Today’s session will cover the following topic areas:

Part 1: Opening (5 minutes) ..................................................................................... 12

Part 2: Goals of Dating Matters for Parents (5 minutes) .................................. 12

Part 3: Overview of Sessions (5 minutes)  .......................................................... 13

Part 4: General Ground Rules and Expectations (5 minutes) ........................ 13

Part 5: Icebreaker – A Little About Me (10 minutes) ........................................ 14

Part 6: Changes During Adolescence (10 minutes).......................................... 14

Part 7: Interacting Positively with Your Child (20 minutes)… .......................... 16

Part 8: Communicating Effectively with Your Child (20 minutes)… ...............17

Part 9: Session Recap and Home Session Overview (10 minutes)… .......... 20
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Part 1: Opening 5
	 



	 


	 

SAY  Although this program is called Dating Matters for Parents, 
we will talk about all types of relationships, including those your 
child has with you, other family members, and friends. Over the 
next six weeks, you will learn strategies to help your relationship 
and communication with your child and reduce your child’s risk 
of engaging in unhealthy relationships or becoming a victim of 
relationship violence. The information and skills provided will help 
you prepare your child to make good decisions about dating and 
have healthy relationships with others.

	 


SAY:  You are here today because you expressed interest in 
participating in the program, and you have a child in middle school. 
Later in the session, we are going to ask you to share something 
positive about your middle schooler. This can be anything—maybe 
they do well in school or have a talent, maybe they are good at 
sports or a great dancer. Maybe your child has a great personality. 
Perhaps they are sweet, honest, or respectful. You could also share 
a specific example of a time when your child did something that 
made you feel proud of him or her. Remember, it can be anything 

positive. We will come back to this later, but please be thinking 
about this over the next few minutes.

	 

SAY:  These handbooks are yours to keep. They have 
information that we will cover in the session. There is also space 
for you to take your own notes. The handbooks include worksheets 
you will complete in the program. These handbooks will be used 
during each session, so please remember to bring them with you 
for each session.

Part 2: Goals of Dating Matters                   
for Parents

5

	 


SAY:  Dating Matters for Parents is a program designed to give 
parents and other caregivers of early adolescents—specifically 7th 
graders—the knowledge, comfort, skills, and confidence to build 
healthy relationships with their children

	   1
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Part 3: Overview of Sessions 
	 

SAY:  Now we are going to look at what we will discuss during 
each of the six sessions. Three of the sessions will be group 
sessions like this one. Three sessions will be done at home. The 
group and home sessions take place on alternate weeks, so next 
week will be a home session. In two weeks, we will have another 
group session. This will be followed by another home session and 
so on, until all 6 sessions are completed.

	 2.	 Provide an overview of the sessions using slides 3 through 5. 3

Part 4: General Ground Rules and 
Expectations

5

	 

SAY:  We want to make sure that Dating Matters for Parents is 
a safe environment where everyone feels respected. Some of the 
topics discussed in the group might be difficult or uncomfortable 
to discuss in a group setting. You may want to share personal or 
sensitive information. Whenever people come together as a group 
like this, it is important to have a common understanding of how 
the group will work. One way to do this is by setting “ground rules,” 
which everyone agrees to respect and follow. Since we are a group 
and will work together, let’s make the “ground rules” together. I will 
start off with a suggestion for a rule. For example, it is important 
that we get through all of the material for each session. Discussion 

is important, but there may be times when I will have to limit the 
length of our discussions so we can cover all the material in the 
session. Is everyone okay with this being one of our rules?

If participants are okay with this rule, write the rule on easel paper 
prepared with “Ground Rules” at the top.

	 


ASK:   What ground rules do you think we need to make sure 
everyone feels safe and respected and to make sure everyone 
benefits as much as possible from the group?

Write responses on easel paper prepared with “Ground Rules” at 
the top.

If the following ground rules are not included, ask the participants if 
they should be added:

• Respect each other’s privacy. Although we would like to make sure 
that the information provided by individuals in the group remains 
confidential and private, this cannot be assured in a group setting. 
Confidentiality and privacy can be kept to the degree that group 
members choose not to share with others. Thus, to protect each 
other’s privacy, we will not repeat any personal issues that are 
discussed in the group sessions.

• We have the right to our point of view. We will all respect each other, 
as well as our different points of view, and we will not be critical of 
each other. If you disagree with what is said, focus on the idea, not 
the person who said it. 

• Everyone deserves to be heard. We will not interrupt others when 
they are speaking.

• We will strive to be supportive and encouraging of each other. 
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• There is no such thing as a stupid question or one “right” answer
for any parenting question. Each family is unique and each family’s
values should be honored. Everyone is attending the group to find
good ways of working within their families, but each family may have
different solutions.

• Attendance at all sessions is important and expected.

• No use of cell phones during sessions. All cell phones will be placed
on mute or vibrate to prevent interruptions.

	



2

Let participants know you will be posting these at the beginning 
of each session.

Part 5: Icebreaker – A Little About Me 10
	



Materials needed for this activity include the prepared easel paper 
with the icebreaker questions and statements. 

2. Introduce the icebreaker activity. Have the easel paper with the three
icebreaker questions posted.

SAY:  To allow everyone to get to know each other better and
learn a little about each other’s family, I am going to ask that 
everyone in the room answer a few questions about themselves.

Direct each participant to the three questions/statements on the easel 
paper. Go around the room and have participants provide the answers. 

• How many children do you have?

• Share something positive about your child.

• Why did you choose to participate in Dating Matters for Parents?

3. End the activity by thanking everyone for their participation.

Part 6: Changes During Adolescence 10
1. Introduce the participants to changes that occur during adolescence.

SAY:  Parents often say that when their children become
teenagers or start going through puberty, they feel like they do not 
know their children anymore. A child who was once very talkative, 
cheerful, and bubbly may suddenly become quiet and withdrawn. 
They may avoid talking to others in the house. Well-mannered 
children may start talking back to their parents or want nothing 
to do with their parents. Children’s difficult behavior may become 
even more difficult to control.

2. Begin the discussion on the changes that occur during adolescence.

ASK:   What is happening during this period that causes so
many changes in our children’s lives? Think about physical and 
emotional changes, as well as changes that occur in children’s 
social relationships. 

Record responses on easel paper.
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6

SAY:  As children go through changes during adolescence, they 
will begin engaging in more adult-like behaviors, making decisions 
for themselves and getting involved in romantic relationships. They 
will also start having sexual feelings and discovering their sexual 
identity. They will face tough issues and many pressures that 
expose them to high risks or even danger. What are some of the 
pressures you think your child will face in adolescence?

Let participants know that space is provided on page 2 in  
the parent handbook for brainstorming.

2
Record responses on easel paper.

If not mentioned during the discussion, point out that children are faced 
with the following pressures:

• Dating and relationships

• Sex

• Smoking

• Violence (e.g., gangs)

• Drugs and alcohol

• Bullying (in person, online, texts)

• Pressure from the media (through movies, magazines, TV, radio, 
music, billboards, and the internet) about how to look, how to interact 
with others, etc.

	 


ASK:   What happens if your children do not know how to 
handle these pressures? For example, what if they do not know 
how to say “no” to their friends about things they do not want        
to do?

Let participants know that space is provided on page 2 in the parent 
handbook for brainstorming.

Record responses on easel paper.

If not mentioned by participants, include the following in the discussion. 
You can draw arrows (on the easel paper) from the things mentioned 
earlier to these outcomes:

• Pregnancy, STDs, HIV

• Addiction to drugs/alcohol, cigarettes, or other substances

• Academic consequences (e.g., suspended/expelled, poor school 
performance)

• Legal consequences (e.g., lose license, go to jail/detention center)

• Unhealthy expectations for relationships (e.g., role of men vs. women, 
treatment of and by relationship partners)

• Mental health problems (e.g., low self-esteem, depression, social 
isolation, suicidal thoughts)

	 

SAY:  It is natural for parents to want the best for their children. 
We all want to see our children succeed and avoid the negative 
outcomes that can occur if children give in to the pressures they 
face as teenagers. A good relationship with your child is one way to 
help prevent these negative outcomes. For the rest of the session, 
the focus will be on strategies that can help parents have a good 
relationship with their child. You may do some of these things 
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already, while some may be brand new. It is possible that some 
things we will talk about today or in the future will work great with 
your children. Others may not. You are the expert on your child, so 
as we move through the sessions, try different skills to see what 
works best for you and your family.

Part 7: Interacting Positively With  
Your Child

20

	 



Recall positive things participants said about their children and insert 
them in the summary below.

SAY:  Based on the positive things you said about your 
children previously [insert specific examples from parents in your 
group] and the reasons you chose to attend this group, it sounds 
like we are all here because we want what is best for our children. 
As children enter puberty and become teenagers, it is common 
for parents to feel confused about what their children are thinking 
or how they are feeling. The ways you have previously interacted 
with or disciplined your child may no longer work. For example, 
a simple question like “how was your day?” used to get your 
child talking about her day at school. During the teenage years, 
your child simply says “fine.” Today we are going to discuss ways 
we can communicate with our children to get through these 
challenging times.

	 

SAY:  To get our discussion on positive parenting started, think 
about this question—What qualities or skills do parents need to 
be great parents or to be effective in their role as parents? You 
do not have to provide answers yet. You will use your answers to 
complete our next activity. Then we will discuss as a group. Though 
some qualities and skills may be shared, each of you will likely have 
different ideas.

Participants will use their answers to this question to complete Activity: 
Parenting Pie.

Activity: Parenting Pie
	 




	 


3

	 



SAY:  You each have in front of you a pie. You will divide the pie 
into pieces. Each piece of the pie will be an ingredient you think is 
needed for great parenting and a good parent-child relationship. 
The things you consider more important for great parenting should 
be larger pieces of the pie. The things you consider necessary but 
less important should be smaller pieces of the pie. 



Parenting Positively: Session 1 | 17

For example, maybe you think discipline is important, but you do 
not think it is as important as unconditional love. In this case, your 
love piece of the pie will be larger than your discipline piece. 

	 



Write responses on easel paper. 

	 

SAY:  Unlike recipes when we are cooking, the recipe for 
effective parenting will differ from one child or family to the next. It 
may even differ from day to day for one child or family.

	 


SAY  Fortunately, there are some tried and true skills that we, as 
parents, can use in our interactions with our children, especially as 
they enter the teenage years. Many of you touched on these things 
during the parenting pie activity.

	 



8

Recall some of the things participants mentioned in the “Parenting 
Pie” activity when discussing these five strategies and relate back to 
them in the discussion.

SAY:  We are going to talk about each of these skills during 
this program. We think open and effective communication is 
particularly important as children get older, so you will notice that 
we spend a lot of time on communication. Communication will be 
the focus of the rest of this session. 

Part 8: Communicating Effectively  
With Your Child

20

	 


SAY:  As children get older, good and effective communication 
requires more from us, as parents, than we needed in the past. We 
are now going to talk about some things that are important for us 
to keep in mind when we communicate with our children. 

	 


 12

Let parents know that these tips are summarized on page 4  
of their handbook. 

4
Discuss the first tip on slide 12: Be aware of your body language.

SAY:  Body language is very important when we communicate 
with our children. Our body language includes the things we do 
with our body—our nonverbal messages. When we make eye 
contact with our children, we let them know we are interested in 
what they are saying. Nonverbal cues of inattention or impatience 
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(including crossing our arms, reading a magazine, watching 
TV, talking on the phone, tapping the feet, shaking a finger in 
someone’s face, or walking away) tell our children we are not 
listening to, or not interested in, what they have to say. To show 
we are interested, we should face our children, keep our body 
open, avoid crossing our arms, and keep our hands still. What we 
say verbally should be consistent with what our body language 
says. If we truly want to listen to our children, we should make eye 
contact, use our bodies to show we are listening, and give them our 
undivided attention. 

It is okay to acknowledge that eye contact may not always be 
possible or even appropriate. You can discuss difficult topics on a 
walk with your children or while driving in the car. In these instances, 
eye contact may not be possible. Instead, you can acknowledge 
you are listening to your children by saying “uh huh” or “yes” 
occasionally. You can also use the active listening skills below. 

	 

ASK:   Our children may have opinions that are different from 
ours. This is very normal during adolescence. Our children may also 
“try on” new opinions to see how we respond. I am sure each of us 
can think of times during our youth when we expressed opinions 
to our parents that were different from theirs. It is important to 
openly listen to our children’s views and actively listen for words, 
meanings, and feelings our children are trying to communicate. To 
do this, we need to take turns talking. After listening, we should 
summarize the gist or point of what was said. We might say, “I think 
I heard you say….” Also, we should avoid giving too much advice or 
lecturing. Why do you think it is important for us to avoid giving too 
much advice or lecturing? 

If not mentioned by participants, emphasize the following:

• Our children may not listen to us if we lecture or try to give too  
much advice.

• Our children may think we do not understand their point of view.

	 

ASK   If you want additional information about something your 
child has said, ask open-ended questions. Open-ended questions 
cannot be answered with yes/no or other one-word answers like 
“fine.” Open-ended questions often begin with “what,” “why,” and 
“how.” Sometimes, they are not questions at all, just ways to get 
more details from your child. For example, you might say, “Tell me 
more about….” Open-ended questions give children an opportunity 
to express their opinions, elaborate on details, or share personal 
thoughts. What are some examples of open-ended questions?

If participants have difficulty, you can provide some examples:

• What do you think about…?

• Why is that important to you?

• How do you…?

	 


SAY:  One important part of communicating is expressing 
how a situation affects us without making accusations or placing 
blame on another person. Think about this. How many times do 
we say to our children, “You need to stop that behavior” or “Why 
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are you watching TV when you haven’t done your homework yet?” 
If someone spoke to us like this all the time, how would we feel? 
When I feel like someone is criticizing or blaming me for something, 
I am instantly on alert and prepared to argue my case. Using “I” 
messages is one way to explain how a situation affects us without 
placing blame or criticizing the other person.

Children are more likely to cooperate if they feel they have some 
power over finding solutions to a problem, rather than feeling they 
are the problem.

Let us take a look at two different ways to express worry to a child: 
“You are never home on time” and “I really worry when you are not 
home on time.” How does the “I” statement sound different than 
the “you” statement? What about this pair: “You are rude—that was 
not a nice thing to say to me” and “I am hurt when we do not get 
along.” How would you feel if someone said these things to you?

Summarize this discussion by pointing out that “you” statements  
make people feel accused or blamed. They feel like they need to 
defend themselves. 

Activity: Communication Blockers
	 




Materials needed for this activity include Supplement 1.2: Cut-outs of 
the Communication Blocker Cards. 

TIP! Laminate or use card stock when printing cut-outs  
so they can be reused for future groups.

	 

SAY:  Now we are going to use some of the skills we just 
discussed in an activity. These cards [show participants the cards 
in your hands] have statements a parent might make. As a group, 
you will decide whether the statement is a communication road 
block or a communication building block. The “road blocks” are 
statements that block or limit communication between you and 
your child. The “building blocks” are statements that encourage 
communication between you and your child. You can refer to page 
4 of your handbooks for these definitions at any time.

	 


	 



If the statement is a “road block,” ask participants how the statement 
could be rephrased to make it a communication building block. 

	 


	 


SAY:  If you are not already using the communication skills 
we discussed, it may take practice to get really good at using 
them. But, like any new skill, the more you practice, the better 
you get. Sometimes you might say things to your children that 
are communication blockers. If this happens, try to restate what 
you have said. Remember that good communication means you 
are showing your children that their thoughts, ideas, and feelings 
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matter to you—it does not mean they always get their way. Aside 
from helping you have a healthy relationship with your children, 
good communication also helps solve daily struggles, which means 
less stress for you and your children.

Part 9: Session Recap and Home  
Session Overview 10

	 

SAY:  Today we talked about positive parenting strategies and 
tips for good parent-child communication. 

	 


	 


SAY:  In the next group session, we will talk in more detail about 
the role of parents to help children form healthy relationships. 
We will also talk about unhealthy relationships and what parents 
can do to keep their children from getting involved in unhealthy 
relationships. 

	 

SAY:  Over the next week, you will complete a session at home. 
The home session will allow you to practice the skills and tips for 
good and effective communication we discussed today.

	 



5

SAY:  The information needed to complete the home session is 
included in your handbook on pages 5 through 12. Since this is the 
first in-home session, page 5 provides you with information about 
what to expect from the home sessions and tips for success. This 
home session contains two activities. Before each of the activities, 
there is an instruction page that goes over the goals, time needed, 
and instructions. At the end of each activity, there is a checklist to 
help you evaluate your use of the communication skills.

Allow participants to review Session 2 information in the parent 
handbook and ask any questions they may have before leaving  
the session.
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Supplement 1.1: Parenting Pie
In this activity, you will identify the ingredients you think are essential in the recipe for a good parent-child relationship.
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Supplement 1.2: Communication Blockers
Instructions: In this activity, parents will select a card, read it aloud to the group, and determine whether the comments are “road blocks” or “building blocks.” 
If a statement is a road block, ask parents how it can be rephrased into a building block.

Road Blocks Building Blocks
Look at what you did! The car is ruined! It is all your fault!

• You will not get any more information from your child about what
happened with the car, especially if it was their fault because you are
blaming and criticizing.

Alternative Building Block:

• What happened to the car?

You sound very frustrated and disappointed. I am willing to listen if you 
want to talk about it. 

• The parent has left the door open for the child to talk more, but they are
not forcing conversation.

I should not have to tell you—you ought to see how important that is!

• This is an example of criticizing. Avoid saying “you ought to” or
“you should”.

Alternative Building Block:

• This is very important and means a lot to me.

It sounds like you had a rough day! Tell me more about it.

• Using open-ended statements or questions will elicit more information
from the child.

You cross your arms, tap your foot, and stand in front of your child, 
glaring at him/her.

• The nonverbal communication here is being done in a critical manner
and the message the parent is trying to get across is unclear and
confusing.

Alternative Building Block:

• When talking or listening to your child, it is best to maintain an option
posture (e.g., open arms, body facing child, eye contact).

• If you are upset about something, verbally express that by saying, “I am
very upset right now.”

I love you and feel very sad when you say that!

• Use “I” messages to communicate how you feel to your child.
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Road Blocks Building Blocks
If you do not study, you do not get to use the car this weekend.

• Although there is nothing wrong with the statement per se, the 
communication is not really clear. The child does not know exactly what 
or how much they need to study to get to use the car.

Alternative Building Block:

• If you study for your math test and get at least a B, you can use the car 
this weekend. I know you can do it!

What can I do to help you with this tough decision?

• Parents should not act like they have all of the answers. The parent 
acknowledges that this is a tough decision for the child.

You think your teacher is bad—let me tell you about my boss!

• Your child wants you to listen. They do not want their problems 
minimized.

Alternative Building Block:

• It sounds like you are having a tough time. Tell me more about it.

You sound very angry with her. What happened?

• Using open-ended questions will elicit more information from the child.

Can you tell me what happened?

• Child can simply say “yes” or “no.” Leave off “can you” and it is a  
building block.

Alternative Building Block:

• Tell me what is going on.

• Tell me what is bothering you.

• What happened?

I know I can trust you—you have good judgment.

• The parent is praising the child and allowing them to be independent in 
making the decision.

You think you have it bad; you do not know the half of it. When I was 
your age, I had to buy my own car and pay for everything myself.

Avoid negating the child’s experiences – their experiences should matter 
and are no less irrelevant than yours.

Alternative Building Block:

• It sounds like you are having a tough time. Tell me more about it.

You sit next to your crying child, place your hand on his/her back, and 
then you say, “Why are you crying?”

• Using open-ended questions will elicit more information from the child. 
The nonverbal cues (sitting next to the child and putting a hand on their 
back) also lets the child know you care.
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Road Blocks Building Blocks
We will see about the concert on Saturday—I need to think about it. 
You did not go where you were supposed to go the last time you went 
to a concert.

• Stick to the present issue. Children make mistakes and they do not need 
you constantly reminding them about the last mistake they made.

• If you are going to mention past mistakes, limit them to situations for 
growth and problem solving. For example, you might say, “Last time you 
did… Please let me know what you will put in place this time to prevent it 
from happening again.”

Alternative Building Block:

• Let me think about the concert on Saturday. I will let you know  
by Wednesday.

Why is that important to you?

• Using open-ended statements or questions will elicit more information 
from the child.

That is a really dumb way to think.

• Criticizing the child is going to make them resent talking to you and 
avoid talking to you or sharing information with you in the future.

Alternative Building Block:

• That is interesting. Why do you think that?

I really wish I knew what to tell you.

• Parents are not supposed to know everything and it is ok to 
acknowledge to your child that you do not know what to say.
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Look at what you did!
The car is ruined!
It’s all your fault!

I should not have to tell 
you—you ought to see 
how important that is!

You think your teacher 
is bad—let me tell you 

about my boss!

We will see about the 
concert on Saturday—I 

need to think about it. You 
did not go where you were 

supposed to go the last time 
you went to a concert.

If you do not study, you 
do not get to use the 

car this weekend.

You cross your arms, tap 
your foot, and stand in 

front of your child, glaring 
at him/her.
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I love you and feel very 
sad when you say that!

It sounds like you had a 
rough day! Tell me more 

about it.

You sound very frustrated 
and disappointed. I am 

willing to listen if you want 
to talk about it.

What can I do to help you 
with this tough decision?

I know I can trust 
you—you have good 

judgment.

You sound very 
angry with her.  

What happened?
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Why is that important 
to you?

I really wish I knew what 
to tell you.

You sit next to your 
crying child, place your 

hand on his/her back and 
then you say, “Why are 

you crying?”

You think you have it bad; 
you do not know the half of 

it. When I was your age, I 
had to buy my own car and 
pay for everything myself.

Can you tell me what 
happened?

That is a really dumb 
way to think.
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Session 2: Let’s Talk, Part 1
What Can I Expect In The Home Sessions?

Dating Matters for Parents includes three home sessions. These sessions 
include information and activities to help parents and their children talk 
comfortably about issues that are relevant in their child’s life. Some activities 
in the home sessions will require that the parent(s) and child identify 
times when they can get together and complete the activities. Parents will 
complete the other activities on their own.

Tips For Successful Home Sessions

To get the most benefit from the home sessions where you and your child 
complete activities together, it is important to limit interruptions as much 
as possible. Below are some ideas for planning the home sessions so that 
interruptions are minimized. Read through these tips and decide what is 
going to work best for you and your child in planning the home sessions. 
You can also come up with your own ideas to make the home sessions  
more successful.

Choose a time that is convenient for you and your child.
• The time should not conflict with other important things.

• The time should not come right before or after stressful events.

Make sure you and your child understand when the session activities  
will occur.
• You can mark it on a calendar, write it on a chalkboard, post a reminder 

on the refrigerator, or put it in another place you will both see.

Choose a place where there will be few interruptions. 
• TV should be off.

• Home phones and cell phones should be allowed to go to voicemail  
or to an answering machine.

• No texting should be allowed. 

Choose a place where you and your child can have  
private conversations. 
• Other family members should not be around or allowed to disrupt the 

home session (unless there is an emergency).

Some activities will not require you to involve your child. In these instances, 
you can choose to do the activities at a time that is most convenient for you.

Instructions
1. This home session contains two activities. In the first activity, you will 

practice using words of encouragement and praise at least once per day 
with your child. Examples of things you can say and do are included in 
the activity. More information about completing this activity is found on 
the pages that follow.

2. In the second activity, you are encouraged to practice your 
communication skills with your child. You will first generate a list of 
“everyday” topics you can use in talking with your child. You should 
practice using your communication skills each day but set aside one 
day where your child is aware that you are doing the activity so he/she 
can practice good communication skills too. More information about 
completing this activity is found on the pages that follow.
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Activity 1: Using Words of Encouragement  
and Praise

goal: The goal of this activity is for the parent to practice using words of 
encouragement and praise with the child.

time needed: 30 minutes total during the week (approximately 5-10 
minutes each day)

introduction: Children thrive on positive attention. Children need to 
feel loved and appreciated. Unfortunately, positive or appropriate behaviors 
often do not get the same amount of attention as negative or inappropriate 
behaviors. Parents are often quick to notice when things go wrong, but 
they may not be as quick to notice the good behaviors. When parents start 
praising and encouraging a child’s good behaviors, they often find that 
the child starts paying more attention to them and will try harder to please. 
When providing encouragement and praise, the more specific parents can 
be, the better it will work because children will be more aware of exactly 
what they have done that the parent liked. Praise and encouragement tend 
to work better when specific behaviors are praised (e.g., great job on that 
math test), as opposed to some characteristic of the child (e.g., you are 
smart). Parents can also SHOW the child how they feel using small gestures 
such as a pat on the back or a thumbs up. 

If parents do not use these skills already, they may be difficult to use at first, 
but like any skill, they get easier with practice.

instructions: First, make a list of your child’s behaviors that you want 
to see more often and that you want to praise or encourage. Then, when 
you see your child doing these things, praise him/her to let them know you 
liked what he/she did. You can use some of the examples provided in the 
table on the next page or you can come up with your own words of praise 
and encouragement. Ways to physically show your child you care are also 
provided in the examples. Try to use these skills at least once per day (and 
more often as it becomes easier for you).

These are the behaviors that I want to see more often from my child and are 
behaviors I can praise and encourage…
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Words of Encouragement and Praise

Listed below are some examples of words you can use to encourage and praise your child:

Good job! Excellent! Wonderful! Terrific!
I am proud of you for 

____!

Very nice! That’s the way! You worked hard on that!
What a 

clever idea!
I like the way you_____!

I noticed that you_____! Keep it up!

You showed a lot of 
responsibility when you 

______!

You are the best!

I like the way you _____ 

without having to be 

reminded!

I am sure glad you are my 
son/daughter!

I love you! Thank you for _________! I appreciate _________! Way to go!

I had fun 
_________ 

with you!

You are improving at 
_________ 

more and more!

You are great at that! Incredible! Remarkable!

Ways to Physically Show Encouragement and Praise
Listed below are examples of ways you can physically praise and encourage your child: 

Smile Nod High five Clap Hug

Signal or gesture to 
signify approval (e.g., 

thumbs up)

Pat on the shoulder, head, 
knee, back

Touch cheek Laugh with (not at) Kiss on cheek or forehead
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Assessment: When the activity is completed each day, you can complete this Checklist and indicate what your child did that resulted in your encouragement 
and praise.

Used Words of  
Encouragement & Praise

Physically Showed 
Encouragement & Praise

What did my child do that I praised?

Sunday

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday
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Activity 2: Starting a Conversation
goal: The goal of this activity is for the parent and child to practice using 
good communication by talking about everyday stuff.

time needed: 40 minutes total during the week (approximately 5–10 

minutes each day)

introduction: Children have many things going on in their lives. Their 
bodies are changing, they want to spend more time with friends, and their 
coursework at school is becoming more difficult, among other things. These 
are everyday topics that parents can discuss with their children on a regular 
basis; however, as children get older, parents find it more difficult to talk to 
their children and often stop asking questions. But, parents can use these 
topics to prompt a conversation with their children about what is happening 
in their lives. This opens the lines of communication so that when/if an 
important issue comes up, the child will be more likely to talk to the parent.

Although it may be difficult to do this at first, the goal should be to talk about 
everyday stuff EVERY DAY. The more you practice, the easier it gets. Being 
able to talk about the everyday stuff keeps your relationship strong and 
comfortable and will make it easier when you need to discuss more difficult 
topics. Even if you do not talk about everyday stuff already, it is never too 
late to start. 

instructions: Make a list of topics you can use in starting a 
conversation with your child. Once you have a list of topics, your goal is 
to use them in at least one conversation with your child each day. Use 
the conversation as an opportunity to use good communication skills and 
actively listen to your child. 

Before you start, let your child know that you are practicing some new 
skills to help you talk and listen to him or her better.  Show your child the 
Communication Checklist. Talk them through each of the communication 
strategies—and help them understand what those skills look like in practice 
and how they can use those skills themselves. This is an opportunity to 
teach them what you learned in Session 1!  Let them know that it is not 
necessary to use all of the skills all of the time—but that they can think about 
these strategies when they are talking with you and others. 

At the end of at least one of the conversations, you and your child can 
complete the Communication Checklists and give feedback to each other. If 
you are having difficulty getting your child to talk, if you want more details, 
or if you simply want to stimulate the conversation, you can ask open-ended 
questions by beginning sentences with “Why”, “What”, and “How”.

Topics I can discuss with my child…

Examples: 
Why did _______?

What happened that has made you upset?

Tell me about your friend _______.
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assessment: When the activity is completed, you and your child can 
complete the Communication Checklists to see how you did. You may 
not use every skill in all of your conversations with your child. Some 
conversations may be shorter than others—that is ok. Just remember to 
use the skills when you have an opportunity. 

“I” messages allow you to clearly express to your child how you feel. 
See the examples below on how to use “I” messages.

A: “You hurt my feelings. You know I did not want anyone to know 
about that.”

B: “I feel hurt that you told James what I told you because it was 
supposed to be private.”

Statement A is an example of a “You” statement. “You” statements tend to 
put people on the defensive. 
Statement B is an example of an “I” statement. The speaker clearly 
expressed what he/she felt and accepted responsibility for the feeling.

Communication Checklist

Parent’s Checklist

The checklist below can be used after each of the communication 
activities you complete with your child so you can see if you have  
used good communication skills. The more boxes you check the  
better your communication.

Structure of I Statements:

Did I…
Make eye contact?

Keep my verbal and nonverbal messages consistent?

Listen to what my child was saying?

Summarize what was said?

Ask open-ended question?

Use “I” messages to describe how I feel?

I feel when you

because .
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Communication Checklist 

Child’s Checklist

The checklist below can be used after each of the communication  
activities you complete with your parent so you can see if you have  
used good communication skills. The more boxes you check the  
better your communication.

Did I…
Take turns talking?

Make eye contact?

Keep my facial expressions and body language consistent  
with what I was saying?

Listen to what was said? 

Use “I” messages to describe how I feel?

Structure of I Statements:

I feel when you

because  .

Notes:
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Notes:
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Session 3: Parenting By Example 
Purpose of Session
1. Increase parents’ understanding of healthy and unhealthy relationship

behaviors.

2. Educate parents about teen dating violence and how they can help
prevent it.

3. Provide information to parents about their role as models for healthy
relationships.

Key Messages
1. Healthy dating relationships have a balance of power and a presence

of trust, open and honest communication, respectful interaction styles,
space to pursue interests, and appropriate boundaries. Unhealthy dating
relationships may lack one or more of these characteristics.

2. Teen dating violence is a serious problem. Teens are at risk for
experiencing dating violence, whatever their race, gender, or
socioeconomic status.

3. Parents can help prevent teen dating violence by maintaining open
communication, acting as positive relationship models, and educating
their children about the differences between healthy and unhealthy
relationships.

4. Parents can teach their children appropriate relationship skills and
expectations for relationships.

Materials Needed
• Blank easel paper

• Session 3 Powerpoint slides, computer, projector

• Video

• Red, Yellow, and Green Light Cut-Outs

• Relationship Behavior Cards

• Teen Dating Violence Fact Cards

• Relationship Scenarios

Preparation
• Arrange seating.

• Set up the computer and projector with Session 3 slides.

• Have the video cued on the projector or TV screen.

• Display the easel paper with recorded “Ground Rules”.

• Prepare Red, Yellow, and Green Lights for session activity.

• Prepare Relationship Behavior Cards for session activity.

• Prepare Teen Dating Violence Fact Cards for session activity.

• Prepare Relationship Scenarios for session activity.

• Place the boxes of cards for each of the activities where they are easily
accessible.

Session Overview
Today’s session will cover the following topic areas:

Part 1: Opening (10 minutes) ................................................................................... 38

Part 2: Review & Introduction (10 minutes) ........................................................ 38

Part 3: Relationship Behaviors (40 minutes) ...................................................... 39

Part 4: Parents as Relationship Models (20 minutes)...................................... 44

Part 5: Session Recap and Home Session Overview (10 minutes) ............. 46
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Part 1: Opening
	

	

10

SAY:  In the last session we had a chance to get to know a little
about each other. Today, we are going to see what we remember 
about each other. I am going to ask each of you to remind us of 
your name and then the rest of us will see if we can remember your 
middle schooler’s name and the positive thing you said about him 
or her in the last session. We will also share something positive that 
we like doing with our child.

	




Allow participants an opportunity to share something positive they 
enjoy doing with their children (e.g., cooking, sports, a hobby).

Repeat until everyone has shared.

	

Part 2: Review & Introduction 10
	

	

SAY:  In the last session we talked about how to enhance our
parenting. What were some of the effective and positive parenting 
skills we discussed?

If not mentioned by participants, emphasize the following effective and 
positive parenting skills:

• Positive attention to good behavior

• Mutual respect

• One-on-one time

• Open communication—awareness of body language, active listening,
asking open-ended questions, and using “I” messages

• Appropriate supervision and rules

	

SAY:  During your home session, you practiced positive
parenting by encouraging and praising your child. You also 
practiced your communication skills. How did the home activities 
go? How did you feel during the interactions? Any concerns or 
problems?

If participants mention problems with the home activities, problem-
solve with them to determine what might be done differently next time. 
Other participants may have suggestions that will be helpful. Feel free 
to include them in the problem solving process. 
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SAY:  : In the last session, we talked about positive parenting
and communication skills. Today we will focus on communicating 
with our children about healthy relationships and helping children 
form healthy relationships. We will also talk about a specific type 
of unhealthy relationship that may occur during the teenage years 
and how we can prevent it from occurring, so our children can 
achieve their goals. 

	 40

Activity: Healthy vs Unhealthy Relationship 
Behaviors

	




	

• Tape (or other material for posting on the wall)

• Supplement 3.1: Cut-outs of the Red, Yellow, and Green Lights

• Supplement 3.1: Cut-outs of the Relationship Behavior cards

You can make a copy of the Red, Yellow, and Green Lights, cut 
them out, and tape them up onto a wall. Participants will place the 
relationship behavior cards underneath the appropriate light color. 

TIP! Instead of copying and cutting out the traffic lights, 
you can draw a red, yellow, and green traffic light on three 
pieces of easel paper and have participants tape their 
behavior cards to the appropriate easel paper. You can also 
laminate cut-out cards to reuse each time.

	


SAY:  From the time our children can walk and talk, they watch
us. As they get older, they begin to make friends. Throughout their 
childhood, and even when they start dating, our children lay the 
foundation for the types of relationships they will have later in life. 
We all want to make sure these are positive, healthy relationships.

In this activity, you will get two [see note below: number of cards may 
vary] relationship behavior cards. These behaviors will be examples 
of good or healthy behaviors, which are the Green Light behaviors 
(point to the green light), worrisome behaviors, which are the Yellow 
Light behaviors (point to the yellow light), or unhealthy behaviors, 
which are the Red Light behaviors (point to the red light).

These relationship behaviors can occur at different ages and 
stages of development, but for this activity, we are going to 
pretend that these are happening in our children’s relationships. 
You will read the behavior on your card. If it is a good/healthy 
(Green Light) behavior, you will put it here (point to the green light). If 
it is a worrisome (Yellow Light) behavior, you will put it here (point 
to the yellow light). If it is an unhealthy (Red Light) behavior, you will 
put it here (point to the red light). Some of you may have behaviors 
that are hard to place in any of these positions, and other parents 
may disagree with where you have placed your behavior. That is ok 
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and to be expected—you get to place the behavior wherever you 
think it belongs. We will talk about these when everyone has had a 
chance to put their cards where they think they belong. 

You can refer to page 13 in your handbook for healthy vs  
unhealthy relationship characteristics.

13
Give each participant one to two Relationship Behavior cut-out cards. 
The number of cards given to each participant will depend on the size 
of the group.

Allow parents 2-3 minutes to decide where their cards belong.

Participants should use tape to place their cards by the green, yellow, 
or red lights. 

	

SAY:  Now that you have had a chance to place your behaviors
by the green, yellow, and red lights, we will look at the behaviors 
and talk about why you posted these behaviors by the lights. 

Choose 5-6 behaviors to highlight from each of the categories and ask 
parents to discuss whether they agree or disagree with the placement 
of the behavior.

ASK:  Did any of you find this activity challenging? Were any
cards difficult to put in a category?

ASK:  Did the frequency (how often it occurs) or severity
(how bad it is) of some of these behaviors determine where you 
placed them?

Allow for disagreement and dialogue; this exercise is meant to elicit 
different opinions.

	

SAY:  Hopefully this activity has allowed us all to see that
some behaviors in relationships are clearly healthy or unhealthy, 
but it is a bit more difficult to figure out where others belong. We 
sometimes have to consider how often a behavior occurs and how 
bad or severe it is to determine where it belongs. 

We are now going to discuss general characteristics of healthy or 
unhealthy relationships. We will also spend time talking about one 
type of unhealthy relationship—teen dating violence.

	
 1
When discussing slide 1, point out that most healthy 
relationships, including parent-child relationships, consist of these 
characteristics. 

SAY:  As you look at the characteristics, hopefully you notice
that most healthy relationships consist of these characteristics. 
Healthy dating relationships also require an equal distribution of 
power. One partner should not consistently tell the other partner 
what to do, wear, say, etc. Of course, parent-child relationships do 
not have an equal distribution of power—but the way that power 
is exercised can change over time as the child becomes more 
responsible and independent. And as I mentioned in Session 1, it is 
important to give children of all ages power to make some of their 
own choices—such as what to eat for a snack or what to wear. This 
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helps them feel control over their lives and they can learn from 
their own decisions.

Read unhealthy relationship characteristics in slide 2. 

	


Use slide 3 to define teen dating violence. 3

SAY:  There is often a gray zone between when a relationship
is unhealthy and when it starts to become unsafe, abusive or 
violent. Some unhealthy behaviors go so far over the line that they 
are not only unhealthy, but also unsafe. These are situations that 
may cause us physical, sexual, or emotional harm. Teen dating 
violence is a specific type of unhealthy relationship, where the 
unhealthy behaviors cross the line and are abusive or violent. 
These behaviors may occur regularly, over and over, but they do 
not necessarily have to occur more than once.  

SAY:  Teen dating violence is a type of intimate partner
violence that has the potential to result in psychological harm, 
injury, or even death. It is defined as the use of physical, sexual, 
and/or emotional violence within a dating relationship. It also 
includes stalking. 

Physical dating violence refers to instances when a partner is 
pinched, hit, shoved, or kicked. These acts involve inappropriate 
physical interactions between the dating partners.

Sexual dating violence involves the use of force or pressure  
to engage a partner in a sex act when he or she does not or  
cannot consent. 

In emotional (psychological or verbal) violence a partner’s sense 
of self-worth or how they feel about themselves is threatened 
or harmed. Examples include name calling, shaming, bullying, 
embarrassing on purpose, or keeping one away from friends  
and family.

Stalking refers to a pattern of harassing or threatening acts that are 
unwanted and cause fear in the victim. 

When I say “perpetrator,” I mean the person using violence. When I 
say “victim,” I mean the person to whom violence was done.

	  4

SAY:  When we use the term “dating,” we mean any relationship
that includes intimate or romantic behavior between two people. 
This could be a serious or exclusive relationship, in which two 
people are seeing only each other. It could also be casual, two 
people just starting to know each other and hang out. The term 
“date” includes formal dates that are planned in advance, as well as 
casual gatherings with a small group. The same goes for boyfriend, 
girlfriend, and dating partner—when we use these terms, we are 
doing so loosely. The terms boyfriend, girlfriend, and dating partner 
refer to relationships where two people are seeing each other, no 
matter how casual or serious.

Dating violence can occur among heterosexual (male/female) or 
same-gender couples. It can occur in person or electronically, such 
as through text messaging or social media. Dating violence can be 
perpetrated by a former partner, after a couple has broken up.  

Note: People can be both perpetrators and victims of the same, or 
different, kinds of violence. Some unhealthy relationships are bi-
directional in which both people perpetrate and are the victims of 
violence or abusive behavior.
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Activity: How Does This Apply To Me?

9. This activity, How Does This Apply to Me?, helps parents understand
that teen dating violence can affect their children, even if their
children are not “dating.” Teen dating violence has a greater likelihood
of affecting children as they get older.

Materials needed for this activity include Supplement 3.2: Cut-outs of
the cards containing the Teen Dating Violence Facts.

10. Introduce the activity, How Does This Apply to Me?

SAY:  We have been talking about teen dating violence. Some of
you may be thinking this does not apply to me or my child, because 
my child does not date. In this next activity, we are going to answer 
the question, “How does this apply to me?” We will see just how 
big of an issue teen dating violence is and how it affects the lives of 
children the same age or a little older than our children. 

11. Explain how the activity will be conducted.

SAY:  We have six true/false questions to discuss about teen
dating violence. We need someone to volunteer to read the card. 
Then we, as a group, will decide if the statement is true or false.

Choose a volunteer to read the first card. Discuss. Repeat until all six 
cards have been read and discussed.

Use the teen dating violence facts in the table below to assist in the 
discussion of the true/false statements. 

Teens involved in same-sex relationships are more likely to 
experience dating violence than those involved in heterosexual 
relationships.

TRUE. Teens that identify as gay, lesbian, or bi-sexual are more likely 
to experience dating violence than those involved in heterosexual 
relationships.1

Boys are as likely as girls to be the victims of physical dating 
violence.

FALSE. In a 2017 survey, almost 1 in 11 (9.1%) high school girls compared 
to 1 in 15 (6.5%) high school boys reported experiencing physical dating 
violence from a dating partner in the past 12 months.2

Girls are more likely than boys to be the victims of serious physical 
and sexual violence.

TRUE. Girls are more likely than boys to be the victims of serious 
physical and sexual violence.3 

Dating violence does not start until kids are teenagers.

FALSE. Among adult victims of rape, physical violence, and/or stalking 
by an intimate partner, 23% of women and 14% of men first experience 
some form of partner violence between 11 and 17 years of age.4

Teens who are victims of teen dating violence always tell a friend.

FALSE. Only 33% of teens who are victims of dating violence ever told 
anyone about the dating violence.5

Witnessing violence in the home has no effect on whether children 
will be involved in dating violence, either as a victim or as the abuser.

FALSE. Teens who see violence between their parents/guardians are 
more likely to be involved in dating violence, either as a victim or as 
the abuser..6

12. Summarize the activity.
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SAY:  You can read more about the realities of teen  
dating violence on page 14 of your handbooks. 14
We talked about some of the facts associated with teen dating 
violence. Many of you may still feel skeptical about whether this 
applies to you and your family. Let us look at a few more facts 
about teen dating violence.

	 
 5

SAY:  A large percentage of 8th and 9th graders reportedly 
date, so if we want to stop teen dating violence before it starts, we 
need to talk with our children about this issue starting in the 6th 
and 7th grades. 

Again, close to 1 in 12 high school students report being the 
victim of physical dating violence.2 This includes boys and girls. 
Remember, boys and girls are at risk for perpetrating and being 
victims of teen dating violence. Boys are more likely than girls to 
inflict injuries when perpetrating dating violence. Although violence 
perpetrated by girls is less likely to result in injury, it is still abusive. 
It is not part of a healthy relationship—it may even escalate and 
lead to injury later.

	 


SAY:  Open communication is key to making sure our children 
will come to us with questions or problems they have. Of course, it 
can be difficult to talk to our children about sensitive topics, such 
as teen dating violence, sex, or drugs. Many parents think that by 
not talking about these issues, their children will be less likely to 
think about them or perhaps not even be interested in the issues, 
but the reality is that if our children are not learning information 
about these topics from us, they are learning it somewhere else. 
We, as parents, are in a great position to be relationship educators 
for our children—we have opportunities throughout our children’s 
lives to share our values about relationships and life more 
generally.

ASK:   Do you have any concerns about starting these 
conversations? Why do you think it is so important to do? 

Acknowledge any discomfort parents express and note that a gaol 
of this program is to help prepare them to talk about these issues 
effectively with their teens. Reinforce that parents are important 
influences on their kids and can serve as role models and educators.

TIP! Break the Cycle developed a free guide to help parents 
talk to their teens about dating violence and healthy 
relationships. The guide suggests 10 questions you can ask 
to start the conversation- and keep it going over time:

1. How are things going?

2. What are your friends’ dating relationships like?

3. Have you seen any kind of abusive behavior between two 
people who are going out?
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4. Why do you think one person would about the other when
dating?

5. Why might a person stay in an abusive relationship?

6. What makes a relationship healthy?

7. What can you do if you have a friend who is threatened—or
a friend who is abusive?

8. What kind of messages about dating abuse and
relationships do we see in the media?

9. If your teen is dating someone, ask “how is your
relationship going?”

10. Where can you go to find help if you or your friend
needs it?

SAY:  It is important that we do all we can to prevent teen dating
violence in our children’s lives. In the next activity, we will focus 
more specifically on our role as relationship educators and role 
models for our children. 

Part 4: Parents as Relationship Models 20
	



SAY:  One of the major ways children learn is by watching
individuals or “models” in their lives and copying their behaviors. 
Children observe their parents and imitate parent behaviors. In 
other words, parents set an example for their children’s actions. 
This is particularly true for relationships—youth often display 
characteristics in relationships similar to their parents. Because of 
this, it is important to model healthy relationship behaviors. 

Parents, at times, may have unhealthy relationships. We are not to 
blame, but we should recognize that the relationship is unhealthy. 
We should model and encourage healthy relationship behaviors for 
our children whenever possible. If you decide at any point that you 
need to seek help with your own relationships or those of your 
children, a list of potential resources is included on pages  
42-45 in your parent handbook. Also, if you ever feel
unsafe completing the home activities, stop the activity.
Contact one of the resources for help, if needed.

42

Note: Ask your Coach for a list of local resources you can provide to 
parents as well.

Activity: Relationship Scenarios
	



Materials needed for this activity include Supplement 3.3: Cut-outs of 
the Relationship Scenario cards.
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SAY:  The group will read several scenarios, then determine 
whether the parents in the scenario are modeling healthy or 
unhealthy relationship behaviors. We will discuss what was ok 
and not ok (and why) about each scenario. We will determine how 
the parents could model healthier relationship behaviors for their 
children. Before we start this exercise, I should say that we might 
see ourselves in these scenarios. Please do not feel shocked if this 
happens. These are common scenarios. We might find ourselves in 
them from time to time.

Let’s take a look at scenario 1.

ASK:  What would a child learn by watching this behavior? What 
behaviors were ok (if any) and not ok (if any)? Why were these ok 
(or not ok)? If not ok, what do these parents need to do to model 
more healthy relationship behaviors? 

Repeat this process for each of the scenarios —choose a volunteer to 
read the scenario out loud to the group.

TIP! Complete scenarios 1 to 5. If you are running low on 
time, skip the rest, or choose one or two you like best from 
the remaining scenarios. 

	 

SAY:  Our children grow up watching us. They learn how to 
interact with others, in part, by how they observe us interacting. 
When our children see us interacting in interdependent, healthy 
relationships, they learn love is respect. If they consistently see us 

make excuses for bad partners, blame ourselves, or fail to resolve 
conflicts constructively, they may model those behaviors. Children 
need examples of us standing up for ourselves appropriately 
and problem-solving, so they associate these actions with 
relationships. Being a healthy role model in the home is one of 
the best ways to educate our children about relationships.

	 

 

SAY: Next, we’re going to watch a short video that will help us 
understand the role parents play in the behavior of their children. 
Parents’ choices in their relationships and interactions with others 
affect their children’s interactions. This video shows that children 
look to their parents for behavioral models. 

	 

Note: This video is used with the permission of the National 
Association for the Prevention of Child Abuse and Neglect. 

	 


ASK:  What are your thoughts on the video? What in the 
video seems true to you? How about false? What positive things 
did you notice? 

This video is a bit exaggerated, but it shows us how our children 
watch us. Fortunately, many of our children are making good 
choices. Where (or from whom) are they learning to make good 
decisions?

https://www.youtube.com/watch?v=XbUBy2Nt5f4
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If not mentioned by participants, emphasize the following:

• They are likely learning this information from you. Remember,  
parents matter!

• Parents can help children make good decisions.

• Parents should be involved in their children’s lives and encourage 
good overall health. 

TIP! If time permits, you can show the video two times. 
Parents often miss some of the elements that will come up 
in the discussion, so a second viewing is often helpful.

ASK:   What are some things we can do to help our children 
have healthy relationships and prevent teen dating violence? 

Refer to previous easel paper and emphasize the following:

• Communicate openly and honestly.

»  It is okay to say, “I do not know”.

• Do not wait for your child to come to you—go to them.

» It is never too late to start talking.

• Ask your child questions.

• Be a good role model.

• Supervise your child’s behavior (we will talk more about this in 
Session 5).

Part 5: Session Recap 10
	 

ASK:   In today’s session, we discussed healthy and unhealthy 
dating relationships. What were some healthy relationship 
characteristics? What about unhealthy relationship characteristics?

SAY:  In healthy dating relationships, both partners have equal 
power. Trust, open and honest communication, respectful interaction 
styles, appropriate boundaries, and space to pursue individual 
interests or desires are all characteristics of healthy relationships. 

In unhealthy dating relationships, power is unequal. Absence 
of trust, poor communication, disrespect between partners, 
disregarded of boundaries, and lack of space to pursue individual 
interests or desires are characteristics of unhealthy relationships. 

SAY:  We also talked about a specific type of unhealthy 
relationship that may affect your children—teen dating violence. 
Were any of you surprised by what you learned about teen 
dating violence? 

In the last part of the session, we talked about the role of parents 
to help children form healthy relationships. Our children constantly 
watch our behaviors, so it is up to us to model behaviors we would 
like to see in our children. 
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In the next session, we will talk about our role as supervisors of 
our children’s behavior and learn how to constructively resolve 
conflicts with our children.

	 

SAY:  In the next home session, we will practice our 
communication skills with our children on a more difficult topic to 
get comfortable talking with our children about anything that may 
arise in their lives. We will also look at the relationships our children 
have with others and try to determine if there are behaviors we 
need to discuss with our children. The information needed to 
complete the home session is in your parent handbooks  
on pages 17 to 22. 

	

17

	 

SAY:  This home session contains two activities. Before each 
of the activities, there is an instruction page that goes over the 
goals, time needed, and instructions for completing the activity. 
At the end of the first activity, there is an assessment for you to 
complete. This gives you a chance to reflect on your use of good 
communication skills. The second activity gives you a chance to 
think about how your child is treating others and being treated by 
others in his/her relationships.

	 


ASK:   Are there any questions? In the next group session, we 
will share our experiences with the home session.

Remind parents to bring their parent handbooks to the next session, 
and remind them of the date and time you’ll meet again.
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Supplement 3.1: Healthy vs. Unhealthy Relationships Activity

Green Light Yellow Light Red Light

Talk to each other Embarrasses you Criticizes you

Trust each other Is annoying at times Criticizes your friends

Support each other Shows off Feel unsafe

Feel happy around the person Calls you on the phone often Feel like they are a pain or nuisance

Share feelings Is competitive Have limited trust

Have freedom within the relationship Makes plans and then breaks them Tries to control and manipulate

Have more good times than bad Tries to make you more like them Makes you feel bad about yourself

Have fun together Uses sarcasm Does not make time for you

Do things together Disagrees from time to time Discourages you from being close to anyone 
else

Encourages other friendships Is clingy Tries to get you to do something sexual you do 
not want to do

Is jealous Slaps you when you disagree

Note to facilitators: Behaviors have been placed in categories here for your convenience BUT participants do not have to place them in these same 
categories and neither do you. Allow for open discussion and dialogue during the activity and if rationales seem appropriate, allow the cards to remain where 
participants place them. The red light behaviors here are those characteristic of unhealthy and/or unsafe relationships. The yellow light behaviors may be ok 
in some situations, but if they occur a lot, they may be red light behaviors. In fact, some yellow light behaviors may be normative or healthy (e.g., disagreeing 
from time to time) – the meaning of the behavior is in how it is received (i.e., how does the behavior make the person feel). The green light behaviors are the 
characteristics of healthy relationships discussed in the session.
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STOP

CAUTION

GO
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Talk to each other Trust each other

Support 
each other

Feel happy 
around the 

person

Share feelings
Have freedom 

within the 
relationship
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Have more good 
times than bad

Have fun 
together

Do things 
together

Encourage 
other friendships

Embarrasses
you

Is annoying 
at times



52 | Session 3: Parenting By Example

Is clingy Is jealous

Shows off Calls on the 
phone often

Is competitive
Makes plans 

and then 
breaks them



Parenting By Example: Session 3 | 53

Tries to make 
you more 
like them

Uses sarcasm

Disagrees 
from time 

to time

Have unequal 
power

Feel unsafe
Feel like they 
are a pain or  
a nuisance
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Does not make 
time for you

Tries to control  
or manipulate

Criticizes you Have 
limited trust

Makes you 
feel bad about 

yourself
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Criticizes your 
friends Tries to get you 

to do something 
sexual you don’t 

want to do

Slaps you

Discourages you 
from being close 

to anyone
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Supplement 3.2: Teen Dating Facts

Teens involved in same-
sex relationships are 

more likely to experience 
dating violence than those 

involved in opposite sex 
relationships.

Boys are as likely as 
girls to be the victims 

of physical dating 
violence.

Dating violence does 
not start until kids are 

teenagers.
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Witnessing violence in 
the home has no effect 
on whether children will 

be involved in dating 
violence, either as a 

victim or as the  
abuser.

Teens who are victims 
of teen dating violence 

always tell a friend.

Girls are more likely than 
boys to be the victims of 
serious physical violence 

and sexual violence.
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Supplement 3.3: Relationship Scenarios

In each of the scenarios below, identify whether the parents are modeling healthy or unhealthy relationship behaviors. Relate these to the healthy/unhealthy 
relationship behaviors discussed in the session.
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Relationship Scenarios Answer Key

Relationship Scenario Key
1. Anthony and Carla have been married for 15 years and have two children. Within the last

year, they have begun to bump heads on a number of different issues. They do not argue
or raise their voices at each other in front of their children. Instead, they wait until the
children go to bed, and they quietly address their conflicts. One day while Carla is preparing
breakfast for the children, Anthony comes into the kitchen and says he is late for work and
may miss a meeting. After Anthony goes out the door, Carla says under her breath, “If your
boss ever realizes what a loser you are, he will fire you”.

Healthy – don’t argue or raise voices in front of 
children, address conflicts in private.

Unhealthy – partners are disrespectful of one another 
(talking badly about one partner under her breath)

2. Troy and Carrie have three small children. Over the course of their marriage, Troy has
been increasingly concerned with knowing where Carrie is, who she is with, and what she
is doing. Troy calls Carrie at least twice an hour and if he cannot reach her, he calls her
friends or family to locate her. As a result, Carrie has few friends and does not go out of
the house often.

Unhealthy – not enough space is allowed to pursue 
individual interests (emotional violence)

3. Monique has been divorced for several years and recently started dating a man from the
neighborhood named Sam. She has two children who live with her. One day while they
are watching TV with the children, Monique receives a call from one of her friends from
childhood, Jason. When she finishes her phone call, Sam demands to know who she was
talking to and says that she must be cheating on him with Jason. When Monique explains
that Jason is just her friend, Sam shoves her into the wall and leaves.

Unhealthy – controlling behavior (demanding to 
know who was on the phone), absence of trust (says 
Monique must be cheating), physical dating violence 
(Sam pushes Monique into wall)

4. Jabar and Monica have been married for 23 years and have five children ranging in age from
8 to 18. Jabar and Monica both take responsibility in caring for their children and alternate
who is responsible for various aspects of the household (or which children to assign such
tasks to), such as taking the children to after school activities, doing laundry and dishes,
taking out the garbage, etc. They have weekly family meetings where they allow their
children to express any concerns they have and resolve any conflicts that may have arisen
over the previous week.

Healthy – shared responsibility; partners are respectful 
of each other; equal power

5. Chris and Taylor are divorced but they have a pre-teen daughter, Shyla. Shyla often skips
school, runs away, and has been caught shoplifting. Chris and Taylor often disagree about
how to parent Shyla and have frequent arguments about this. Taylor regularly tells Shyla that
if it were not for her, she and Chris would probably still  be married.

Unhealthy – emotional violence (Taylor toward 
Shyla); as long as arguments about how to parent 
Shyla are not in front of Shyla, it is ok—parents will 
have arguments
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Relationship Scenario Key
 6. Jack and Michele share custody of their children and alternate weeks in which they care 

for the children. One day when Jack drops off the children at Michele’s apartment, he 
notices that there is a man sitting in the living room. Michelle introduces this man as her new 
boyfriend. Jack asks to talk to Michelle outside and says that he is concerned about having 
someone he does not know spend time around the children. Michelle calls her boyfriend 
outside and tells him that Jack thinks he  should not be trusted around her kids and that 
maybe he will mistreat them. The two men scuffle and Jack leaves.

Healthy – Jack speaks to Michelle in private; no 
indication of unhealthy behaviors around the children

Unhealthy – boundaries overstepped/disregarded 
(Michelle seems to cause this scuffle)

 	




Unhealthy – poor communication (parents not 
speaking to each other for days at a time is just as 
unhealthy as parents arguing in front of children); 
partners are disrespectful of each other

 8. Eva is a single mother of three teenage daughters. Over the last several years, Eva has 
had several partners who have lived in her home. Eva’s daughters have seen these men 
hit their mother, and Eva always has an excuse for their behavior. In one instance, Eva said 
she provoked the man because she accused him of talking to another woman. In another 
instance, she said that the man was stressed because of his job and just was not himself. 
The girls heard the man tell their mother, “I love you so much; you just make me so angry 
sometimes.” In yet another situation, Eva said that it was an accident and that the man did 
not really mean to hit her.

Unhealthy – witnessing physical dating violence & 
mother making excuses for behavior; mother likely 
does not feel power in the relationship

 	





Unhealthy – poor communication (parents yelling at 
each other) 

Healthy – parents apologize to each other & children 
witness conflict resolution

 	






Unhealthy – physical dating violence (girlfriend hits 
Demetrius); partners are disrespectful (girlfriend 
is disrespectful of Demetrius); emotional violence 
(girlfriend telling Demetrius he is a horrible father)
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Session 4: Let’s Talk, Part 2
Instructions

1. This home session contains two activities. In the first activity, you are
encouraged to practice your communication skills with your child. You
are encouraged to continue talking with your child about everyday stuff.
This week you are also asked to engage in at least one conversation
with your child about a more difficult topic, such as violence, sex, drugs,
or other issues to which your child is exposed. More information about
completing this activity can be found on the pages that follow.

2. In the second activity, you are encouraged to take a look at your child’s
relationships to determine whether there are clues that he or she is at
risk of becoming a victim or perpetrator of an unhealthy relationship,
such as teen dating violence. Even if your child is not involved in a dating
relationship, you can look at his or her relationships with friends and
others to get a clue about how they might act in dating relationships.
More information about completing this activity can be found on the
pages that follow.

Activity 1: Starting a Difficult Conversation

goal: The goal of this activity is for you to practice using good 
communication skills and opening the lines of communication to talk about 
difficult topics.

time needed:  30 minutes

introduction: Children are exposed to sex, drugs, dating, violence, and 
other difficult things in their everyday lives. They see these things in the 
media all the time, whether in video games, on TV, in the lyrics of music, or 
in books. Although these topics are often difficult for parents to discuss with 
their children, parents should not rely on the media or other influences in 
the child’s life to provide correct or appropriate information. Children want 
to hear about these topics from their parents, even if it may not feel that 
way. Parents can use situations that happen in the media or everyday life to 
prompt conversations with their child. These situations are called “teachable 
moments” and are not too personal because parents do not actually discuss 
events that are happening in their child’s life. During these conversations, 
parents have an opportunity to share their expectations and values on the 
issue with the child. This opens the lines of communication so that when/if 
this issue arises in the child’s life, it will be easier for the child to talk to the 
parent about the issue.

instructions: Make a list of things your child likes to play, watch, listen 
to, or read. Choose one thing and play it, watch it, listen to it, or read it 
with your child. Pick an example of a tough issue, whether in a game, on 
a TV show, in a song, or in a book and talk about it with your child. Some 
examples are provided on the next page. If something has happened in the 
news recently, you can use it as a topic of discussion as well. Remember 
to actively listen to your child’s opinions. At the end of the activity, you and 
your child can complete the Communication Checklists and give feedback 
to each other on how you did. Although it may be difficult to do this at first, 
the goal should be to talk about difficult issues whenever they come up. The 
more you practice, the easier it gets. Being able to talk about these things 
at any time will increase the likelihood that when your child has a problem 
that is directly affecting them, they will come to you to help them solve it. 
Remember, it is never too late to start talking.
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Things My Child Likes 
To Do…

Issues/Topics I Would Like To Discuss…

1. Play video games
1. Shooting, violence, and cursing in

the games

2. Listen to rap music
2. Whether the lyrics or videos

disrespect or sexualize women

3. 3.

4. 4.

5. 5.

6. 6.

The first time you talk about a difficult topic, it may be helpful for you to 
think about what you will say or ways you can start the conversation. 
Below are some examples you can use to start conversations about the 
topics you may discuss.

examples:

• What do you think about the violence in this game? How do you think
conflict should be handled?

• How do you think women should be treated?

I can start a conversation with my child by saying…

assessment: When the activity is completed, you and your child 
should complete the Communication Checklists to see how the 
conversation went. Remember, you do not have to use each skill in every 
conversation but try to use the skills as much as possible.
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Communication Checklist
Parent’s Checklist

The checklist below can be used after each of the communication  
activities you complete with your child so you can see if you have  
used good communication skills. The more boxes you check the  
better your communication.

Did I…
Take turns talking? 

Make eye contact?

Keep my verbal and nonverbal messages consistent?

Listen to what my child was saying?

Summarize what was said?

Ask open-ended questions?

Use “I” messages to describe how I feel?

Structure of I Statements:

I feel when you

because  .

Communication Checklist 
Child’s Checklist

The checklist below can be used after each of the communication  
activities you complete with your parent so you can see if you have 
used good communication skills. The more boxes you check the  
better your communication.

Did I…
Take turns talking?

Make eye contact?

Keep my facial expressions and body language consistent  
with what I was saying?

Listen to what was said? 

Use “I” messages to describe how I feel?

Structure of I Statements:

I feel when you

because  .
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Activity 2: My Child’s Relationships

goal: The goal of this activity is for you to take an objective look at your 
child’s relationships to determine whether your child is at risk of being a 
victim or perpetrator of dating violence.

time needed: 30 minutes

introduction: The relationships that our children form in childhood 
and as teenagers are laying the foundation for the types of relationships 
they will have later in life. We want to make sure that these are positive, 
healthy relationships. The way our children act in relationships with friends 
and family members may be an indication of how they will act toward 
dating partners. As we noted in Session 3, dating violence can be physical, 
sexual, or emotional, and includes stalking, and individuals can be a victim, 
a perpetrator (abuser), or both. Unfortunately, many children have already 
experienced violence in their lives, and it can happen at a young age. Dating 
violence usually first happens when youth are around 12 years old, but it can 
begin earlier. In a 2017 survey, about 1 in 12 youth reported being a victim of 
physical violence in a dating relationship. It is important parents are aware 
of the signs and symptoms so that they can help prevent violence before 
it occurs and/or stop it from happening again. We know that once these 
behaviors occur, there is an increased chance they will happen in  
later relationships.

instructions: Use the checklist on the next page to determine whether 
your child is involved in any unhealthy relationship behaviors, either as a 
victim or a perpetrator (abuser). To do this, you can observe the behaviors 
of your child or you can ask them questions if you are not sure about some 
of the answers. Even if your child is not dating, you can look at how they 
interact with their friends or others in their lives to determine whether they 
are at risk. In the table on the next page, you can use “friend” or “dating 
partner” depending on your child’s relationship status.
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Signs My Child May Be Involved in Unhealthy Relationship Behaviors

My child is doing this This is happening to my child

Calling a friend/dating partner a name

Making a friend/dating partner feel bad about themselves

Being jealous of a friend/dating partner or angry if they spend time with other people

Criticizing a friend’s/dating partner’s opinions

Spreading rumors about a friend/dating partner

Manipulating a friend/dating partner

Controlling friends/dating partners, telling them what to do

Isolating friends/dating partners

Ignoring friend’s/dating partner’s feelings

Intimidating a friend/dating partner

Lying to a friend/dating partner to manipulate him/her

Trying to make a friend/dating partner feel guilty

Threatening to hurt oneself to make a friend/dating partner feel guilty

Encouraging friends/dating partners to do things they do not feel comfortable doing

Putting down other people (e.g., other friends, family) in a friend’s/dating partner’s life

Humiliating friends/dating partners in private or in public

Unfairly blaming a friend/dating partner

Physically hurting a friend/dating partner

Insulting a friend’s/dating partner’s beliefs or values

Verbally threatening friend/dating partner

Getting violent with a friend/dating partner when angry

Talking about disrespectfully or putting down a friend/dating partner
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assessment: The more boxes you check in this list, the more unhealthy 
relationship behaviors you are noticing in your child, which means that they 
may be establishing unhealthy relationship patterns. When the activity is 
completed, you may decide that you should talk with your child about these 
issues, especially if you think your child is being hurt, is hurting someone 
else, or is at risk of being hurt or hurting someone else. Seek professional 
help if you need it. A list of national resources for teen dating violence are 
included at the end of this handbook. You may also choose to see what 
resources are available in your community if you need them.

Notes:
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Session 5: Parenting Skillfully
Purpose of Session
1. Discuss the importance of parental supervision in preventing child 

engagement in risky behaviors.

2. Provide parents with strategies for supervising their children.

3. Provide parents with an understanding of the risks children face today, 
including risks associated with using technology.

4. Provide parents with skills and tips to resolve conflicts with their children.

Key Messages
1. Parental supervision is essential to prevent children from engaging in 

risky behaviors with negative long-term consequences.

2. Parents should supervise their children’s online activities as diligently as 
they supervise their in-person activities.

3. Conflict is inevitable, especially during teen years, but parents can use 
skills to more quickly resolve conflicts with their children. 

Materials Needed
• Blank easel paper

• Session 5 Powerpoint slides, computer, and projector

• Conflict Resolution Role-Plays

• Certificates of Completion

Preparation
• Arrange seating.

• Set up the computer and projector with Session 5 slides.

• Display the easel paper with the “Ground Rules.” 

• Prepare Conflict Resolution Role-Plays (3 scenarios; found at the end of 
the session)—you will need one copy of each scenario for each small 
group of 3 (e.g., 6 copies for a group of 18).

• Prepare Certificates of Completion for each group member (example at 
the end of the session).

Session Overview
Today’s session will cover the following topic areas:

Part 1: Opening (5 minutes) .....................................................................................72

Part 2: Review & Introduction (10 minutes) .........................................................72

Part 3: Parental Supervision (25 minutes) ...........................................................73

Part 4: Other Risks in Adolescence (10 minutes) ..............................................76

Part 5: Resolving Conflict (35 minutes) ................................................................78

Part 6: Session Recap and Home Session Overview (5 minutes) ............... 82
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Part 1: Question of the Day 5
	 

	 




Part 2: Review & Introduction 10
	 

	 

ASK: In the last session, we discussed healthy and unhealthy 
relationships. What are some of the characteristics of each type of 
relationship?

If not mentioned by participants, emphasize the following 
characteristics:

• In healthy dating relationships, both partners have equal power, 
trust, open and honest communication, respectful interaction styles, 
appropriate boundaries, and space to pursue individual interests or 
desires.

• In unhealthy dating relationships, there is an unequal distribution of 
power, absence of trust, poor communication, disrespect between 
partners, disregarded boundaries, and lack of space to pursue 
individual interests or desires.

	 3.	 Introduce a review of teen dating violence.

ASK: In the last session, we also learned about a specific type 
of unhealthy relationship that may affect our children and their 
friends. This type of unhealthy relationship is called teen dating 
violence. Were any of you surprised by what you learned about 
teen dating violence?

Follow the lead of participants to review the facts on teen dating 
violence:

• Teen dating violence can include actual or threatened harm. It can 
be physical, sexual, or emotional (psychological/verbal), as well as 
stalking.

• Close to 1 in 12 high school students report being hit, slapped, or 
physically hurt on purpose by a boyfriend or girlfriend.

• Boys are more likely than girls to inflict injuries when perpetrating 
dating violence.

ASK: We also talked about the role of parents in modeling 
healthy relationships and preventing teen dating violence. What 
are some of the strategies parents can use?

If not mentioned, remind participants of the following:

• Communicate openly and honestly.

» It is okay to say, “I do not know”.

• Do not wait for your child to come to you—go to them.

» It is never too late to start talking.

• Ask your child questions.

• Be a good role model.

• Supervise your child’s behavior.
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ASK: During your home session, you practiced your positive 
parenting and communication skills. How did it go? How did you 
feel during the interactions? Any concerns/problems?

Allow 3–4 participants time to respond.

ASK: You also spent some time discussing a difficult or 
sensitive topic with your child. How did it go? How did you feel 
during the interactions? Any concerns/problems?

Allow 3–4 participants time to respond.

ASK: You also looked at your child’s relationship behaviors to 
get an idea of your child’s relationship health. How did this activity 
go? Did anyone not know the answers at first? Did anyone talk to 
his/her child to find out the answer? Were any of you surprised at 
what you saw or proud of the influence you have had on your child?

Allow 3–4 participants time to respond.

TIP! There will not be enough time for every participant to 
respond to each question. Try to get new participants to 
respond to each question.

Part 3: Parental Supervision 25
	 

SAY:  Today’s session focuses on supervising our child’s 
behavior and resolving conflicts. During the teen years, many 
changes are happening for our children. It is a period of rapid 
growth, exploration, and risk taking. The exploration and risk 
taking provide opportunities for our children to test their skills and 
discover who they are. We need to give them the guidance they 
need to be healthy. We provide this guidance by supervising their 
activities.

	 



1

	 

ASK:   Why do you think it is important for us to supervise our 
children’s activities?

Allow participants time to respond.

Write participant responses on easel paper.

	 

SAY:  Supervision promotes clear communication between 
you and your child. It shows that you care and strengthens your 
relationship with your child. 
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ASK:   How do you, as parents, know how much independence 
to provide to your child and how much to supervise?

If not mentioned by participants, include the following points in  
the discussion:

• Supervision should start in early childhood and continue throughout 
the teen years, changing as children grow and mature. 

• Independence is an earned privilege. Allow children to gain 
independence by demonstrating responsibility. Children may lose 
some independence (and have to earn it back) if they show they are 
not responsible.

» How the child thinks, behaves, and reacts should play a role in the 
amount of supervision.

» Children need more supervision when they fail to follow set rules 
(e.g., missed curfew = curfew becomes an hour earlier).

» Boys and girls should be supervised and have standards. 
Standards may be different for different children and families due 
to individual differences.

» Levels of supervision may vary depending on the type of 
relationship your child is in or the individuals with whom your 
child is spending time. The amount of supervision may change 
as relationships change or progress over time and as your child 
demonstrates responsible behavior.

	 
 2

SAY:  Parental supervision is associated with decreases in risky 
adolescent behaviors. On the other hand, lack of supervision, along 
with several other parenting behaviors (such as inconsistent and 
harsh discipline), is associated with increased risk for teen dating 
violence.7-12

It is inevitable that our children will one day say, “Everybody else’s 
parents let them do  _______ ”. Don’t automatically assume this 
means your child has to have this independence—check it out with 
other parents. It is important for us to monitor and supervise our 
children’s behavior while making sure we are not overly restrictive. 

	 
 3

SAY:  Slide 3 outlines four questions parents ask their children 
when they supervise them. These include, “Where will you be?” 
“Who will you be with?” “What will you be doing?” and “When 
will you be home?” The question “Who will you be with?” allows 
parents to make sure a responsible adult will be present, not just 
children. 

Direct participants to slide 4 and page 23 in their parent  
handbooks for an in-depth list of ways to supervise their 
child’s activities.

23

ASK:   Supervision can be tricky, because we want to 
appropriately monitor our children’s activities while making sure we 
are not unnecessarily invading their privacy.
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What happens when there is too much supervision?

If not mentioned by participants, emphasize that too much 
supervision:

• Can lead to problem behaviors, because the child may rebel in an 
attempt to get freedom from the parent.

• May limit children’s opportunities to grow and develop their 
independence.

• May send the message to the child that they are not trusted, which 
can create challenges in the parent-child relationship and affect the 
child’s self-esteem.

	 


SAY:  Sometimes our children do things that compromise our 
ability to trust them. If our children tell us they are doing one 
thing, but they are not there or not doing what they told us they 
were doing, there should be consequences. This does not mean 
you cannot trust your child again, but it is important that you 
continue to supervise your child’s behavior and set and enforce 
consequences when your child is not where he/she is supposed 
to be. Keep in mind you are supervising your child’s behavior 
simply by being present and asking a few simple questions before 
and after they go out, like the four listed earlier in a neutral, non-
accusatory tone. 

	 

ASK:   How many of you have children with cell phones? How 
many have children who text or surf the web? How many of you 
have computers or tablets at home, which can access the internet?

Write participant responses on easel paper.

ASK:   What are some of the advantages to children having 
access to technology?

Write participant responses on easel paper.

If not mentioned by participants, emphasize the following:

• Children can get information quickly for school or other purposes.

• Familiarity with technology is a necessity in today’s world.

• Children can stay in touch with friends and peers.

• Parents can reach children when they need to. 

ASK:   What are some of the disadvantages to children having 
access to technology?

Write participant responses on easel paper.

If not mentioned by participants, emphasize the following from page 
24 of the parent handbook:

• Exposure to online predators could result in in-person meetings 
that place a child in grave danger (e.g., rape), or result in online 
exchanges of photos or other personal information (e.g., home 
address, school) that endanger a child.  
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• Cyberbullying of a child on social media (e.g., Facebook), email, or 
through instant messaging.

• “Sexting” which involves sending or encouraging someone to send 
sexually explicit messages or photographs through messaging 
applications or in other ways (e.g., text message, Snapchat, 
WhatsApp); this is illegal and can get a child in a lot of trouble.

SAY:  Sometimes parents may feel like their children are smarter 
than they are when it comes to electronics and digital media, but 
this does not mean parents should let their children do whatever 
they want online. 

ASK:   For those of you who raised your hands earlier, saying 
that your children have access to devices where they can go online, 
how do you supervise their activities?

Allow participants to express their personal ways of supervising their 
children’s online activities.

Write participant responses on easel paper.

SAY:  Even if you are not currently supervising your 
child’s online activities, it is helpful to talk to your children 
about technology to develop rules with them about safe and 
acceptable behavior. 

	 


26

SAY:  We should be the administrator on any computer 
a child uses, so we can set restrictions appropriate to 
the child’s age. Restrictions may include blocking certain 
websites, like social networking sites, or media, such as videos. 
We should not invade our child’s privacy; however, we should have 
our child’s password on any electronics in case there is a question 
about safety or security with the child’s activities. Parents may 
explain to the child that the password will only be used if there 
is a question or concern. Our children should know that there is 
always the potential that parents will be supervising their activities, 
whether online or in real life. 

24

Direct participants to pages 24-26 in their parent handbook for  
other tips for Internet and cell phone safety.

Part 4: Other Risks in Adolescence 10
	 



ASK:   We have talked about teen dating violence and 
technology as potential risks our children face. What are some 
other risks our children face as they grow up?

Record participant responses on easel paper.

Ensure that participants generate topics that involve the following 
areas:

• Drugs and alcohol
• Curfew
• Sex
• Dating
• Gangs or violence
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NOTE: Participants may bring up sexual identity and same-sex 
relationships while generating topics of concern for their children 
in this section. While these topics are important and relevant to the 
teenage years, they are not dangerous or risky, unless the child is 
engaging in risky activities associated with any relationship (e.g., 
sex without use of condoms). If participants express discomfort or 
difficulty talking to their children about these issues, remind them of 
the communication skills reviewed in Session 1, which are applicable 
to all types of situations, topics, and conversations. 

	 

SAY:  The next two slides contain facts about teen risk 
behaviors in 9th through 12th grade. Although these children 
are several years older than your 7th graders, 9th grade is only a 
couple of years away. The prevention of these behaviors needs 
to start happening now. As parents, we are ideally positioned to 
prevent our children from engaging in these risky behaviors before 
they start.

	 
 5

SAY:  We can see in slide 5 that cigarette/tobacco, alcohol, and 
drug use among 9th to 12th graders is particularly high. Close to 
two-thirds of students have tried alcohol and close to one-third 
have tried cigarettes or tobacco products.2

Allow participants to review the statistics and ask questions.

SAY:  In slide 6, we see that over half (54%) of students who 
are sexually active are using condoms, but the other half (46%) 
are not.2 One of the things we should accept and value about this 
information is that risk taking itself is an important part of growing 
up. Learning to drive is a risk, and sports can be risky. However, 
we need to teach our children the difference between risks with 
minor or short-term consequences, and risks with long-term 
consequences, particularly hidden consequences. For example, 
alcohol may taste and feel good at the time of consumption, but 
the long-term consequences may be huge. Let us talk about some 

additional risks our children face during the teen years. 

Again, allow participants time to review the statistics and ask any 
questions they may have. 

	 



ASK:   What strategies discussed earlier today or in previous 
sessions might help protect our children against some of these risks?

If not mentioned by participants, be sure to include the following:

• Parental supervision

» Where is your child?, Who is your child with? What will your child 
be doing? When will your child be back?

» Check-in with your child occasionally.

• Open and effective communication

» Talk to your child openly and honestly about all topics, including 
dating, sexual violence, and drugs/alcohol.
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• Praise and encourage positive behaviors. 

» Children like to please their parents so let them know (by praising 
them) when they have made decisions you approve of. 

• Be a good role model 

» If you or your child experience violence or have a serious issue 
that needs attention, get appropriate help. 

» Model good relationships—treat others and be treated as you 
want your children to be treated.

SAY:  Given the high rates of these risky behaviors, it is 
important we, as parents, talk to our children about these topics 
early and often. Talking with our children gives us an opportunity 
to communicate our values and expectations regarding these 
behaviors.

Part 5: Resolving Conflict 35
	 

ASK:   What causes conflict or disagreement between you and 
your children?

Write participant responses on easel paper.

Possible answers: chores, other responsibilities, curfews, allowances, 
homework, visitor rules.

	 


SAY:  Let us think about how we handle conflict with our 
children. What are some ways parents can handle conflict? 

Write participant responses on easel paper.

Possible answers: yelling, demanding that the child do as the parent 
has requested, spanking, grounding, removing privileges, walking 
away, allowing the child to do as he/she wants, talking about it.

SAY:  Conflict between parents and children will continue 
throughout life but will probably be worse during the teenage 
years. Parents can limit conflict during this period by using good 
communication skills when conflicts occur and understanding how 
to navigate give and take with their children. Sometimes, when a 
parent and child both believe they are right, they become more 
forceful, trying to prove it to the other. They may raise their voices 
or even use physical violence to get the result they want. If this 
strategy—raising voices or using physical violence—appears to 
work once, it is more likely to happen again. It may even become a 
pattern in the relationship.

	 

Highlight the need for a plan to resolve conflicts.
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SAY:  We need a plan to resolve conflicts and avoid arguments 
with our children and others in our lives. As parents, if we use good 
conflict resolution skills, we model healthy conflict resolution skills 
for our children. 

We are now going to review one potential method of conflict 
resolution that may assist in improving your communication with 
your child and decrease the number of arguments. This plan 
consists of four steps. We will talk about each of the steps, then do 
some role plays to see how this really works in practice. 

Before we begin, however, we need to understand what we are, 
and are not, willing to negotiate. If we conflict with our children 
about a non-negotiable topic, we should let our children know this. 
We should then avoid further discussion about the topic. When 
we engage our children in discussion, it appears we are willing to 
hear their point of view and change our mind or offer a different 
solution. As much as possible, we should try to keep an open mind 
and talk about the situation causing conflict. This can make the 
difference between positive and negative outcomes.

	 


SAY:  Non-negotiable rules are rules we are not willing to 
change, no matter how much the child begs and pleads. These vary 
from family to family, but often include making sure the child is safe 
or has good manners and respects other people. What are some 
examples of non-negotiable rules in your families? 

Write participant responses on easel paper.

Possible answers you can provide if participants have a difficult time 
coming up with examples include:

• Safety: helmets worn on bikes at all times, violence and aggressive 
behavior are not tolerated.

• Respect: name calling, teasing, bullying, swearing, and destroying 
property are not tolerated. 

SAY:  Negotiable rules include things we want our children to 
do, but are willing to reconsider. These might include how our 
children style their hair, how much TV they watch, what they 
wear (within reason), what computer games they play, or what 
music they listen to. What are some examples of negotiable rules 
in your families? 

Write participant responses on easel paper.

Point out that negotiable and non-negotiable rules depend on what 
is important to parents, what aspects of family life they value. These 
changes depending on circumstances and can shift as the child gets 
older and more mature. 

SAY:  We can often avoid unnecessary power struggles with our 
kids by turning over decisions to them that are inconsequential or 
do not pose any serious risks to their health or safety. Minor risks 
are often ok—or sometimes even good--because it helps them to 
learn from their decisions by experiencing “natural consequences”. 
For example, they might be cold if they chose not to wear the 
coat you suggested. Next time, they’ll probably choose to wear a 
coat without your prompt! Obviously, you wouldn’t allow them to 
experience the natural consequences of real dangers or harmful 
behaviors—like not wearing a seat belt or never brushing their teeth. 
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 7

SAY:  Now that we have talked about negotiable versus non-
negotiable rules, let us move on to the first step in resolving 
conflicts—defining the issue or problem. At this point, both the 
parent and the child express their views about the problem using 
communication skills we discussed in Session 1. For example, we 
should use “I” messages to describe our view of the problem, 
and we should listen to our children’s views. We should ask open-
ended questions to get additional information from our children 
and better understand their views. We should summarize what they 
have said to make sure we understand.

You can let participants know they can find the 4-step plan  
for resolving conflicts on page 27 of their handbooks.

	

27

6. Use slide 8 to facilitate a discussion of the second step of the  
4-step plan for resolving conflicts—discuss possible solutions. 8

SAY:  The second step in the plan to resolve conflicts is to 
discuss possible solutions. Both the parent and child suggest 
solutions and listen to each other’s solutions without interrupting 
or becoming defensive. It is natural to become defensive, angry, or 
frustrated, and tell our children they are wrong. However, if we do 
a good job listening to our children, our children are more likely to 
listen to us. Keep in mind that listening and trying to understand 
our children’s views do not mean we agree with those views.

	 



9

SAY:  The third step in resolving conflicts is to choose and 
implement a solution. In this step, both the parent and child 
evaluate the solutions suggested in step 2. Before evaluating the 
solutions, we should keep in mind what is and is not negotiable. 
Although it may be difficult, it is important for us to keep an open 
mind when looking at potential solutions. An open mind can make 
the difference between a positive and a negative outcome. This 
step in conflict resolution ends with the parent and child choosing 
an option on which they can both agree.

	 



10

SAY:  The final step is to evaluate the effectiveness of the 
solution. After some time has passed, both the parent and child 
should evaluate how well the solution has worked. If the problem 
still exists, start the process again with Step 1.

	 


Parent: Your child does not take the trash out until you ask them, 
even when the trash can no longer closes properly. You are frustrated 
with your child.

Child: You do not mind taking out the trash, but you rarely pay 
attention to it and sometimes need to be reminded. You do not see 
why your parent gets upset about it so often.
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CONFLICT RESOLUTION SCRIPT
Step 1: Define the Issue or Problem

Parent: (use of an “I” statement) I am angry that I have to provide constant 
reminders to take out the trash.

Child: (use of an “I” statement) I do not mind taking out the trash, but I do 
not always pay attention to it so I sometimes need to be reminded. I do 
not understand why it is such a big deal.

Parent: (summarizing what the child has said) It sounds like it may be 
difficult for you to see when it is time to take out the trash and you do not 
understand why I get angry about it.

Child: Yeah.

Step 2: Discuss Possible Solutions

Parent: (focus on shared long-term goal) We are all part of this 
household, we work together. The question is how to best work 
together and what would be a fair way to get things done. What do 
you think would be helpful?

Child: (offers a solution) Since the garbage is picked up on Tuesdays, 
maybe I could take it out on Mondays. 

Parent: (offers a solution) I would prefer that it is taken out whenever it 
is full. 

Child: (offers a solution) You can let me know when it needs to be taken 
out, without yelling and screaming.

Parents: (offers a solution) You can check it every day immediately after 
you get home from school. If it is full, you can take it out. If not, you can 
wait until it is full.

CONFLICT RESOLUTION SCRIPT
Step 3: Choose and Implement a Solution

Parent: (chooses solution) My preference is for you to just check it each 
day after school. This will provide a regular, consistent schedule for you to 
check it.

Child: (following up on parent’s choice for solution) Does this mean that 
you will not be telling me to take it out at other times?

Parent: (responding to child’s question) I may ask you to take it out at 
other times when it is full.

Child: (chooses solution) Then my preference is for you to just tell me 
without yelling or screaming when it needs to be taken out.

Parent: (chooses solution) I think it is important for you to check the 
garbage can each day to see if the trash needs to be taken out without 
me telling you. If there are other situations where the trash needs to be 
removed, I will ask you to take it out without yelling or screaming. Will this 
work for you?

Child: Yeah.

Step 4: Evaluate the Effectiveness of the Solution

Parent: (plan for evaluating the solution) If you are able to do this for the 
next week, I will allow you to go to your friend’s house on Saturday.

Child: Sounds good to me.

Parent: If this does not work, then we will need to talk again about what 
needs to be done so that we are both happy living here!
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SAY:  This was one example of how the 4-step conflict 
resolution plan works for common conflicts. Now let us practice 
using these skills.  

Activity: Conflict Resolution
	 



You need to have the Cut-outs of Conflict Resolution Role-Plays 
(Supplement 5.1) for this activity. You will need one copy of each 
scenario for each group of three parents. 

	 

SAY:  Now that we have reviewed the 4 steps for resolving 
conflicts, you will have a chance to practice these skills with each 
other before actually going home and using them with your family. 
You will divide into groups of three people. One of you will play 
the child, another will play the parent, and the third will play the 
observer. I will give each group three scenarios, so each person will 
play each role one time. Each scenario should take 2-3 minutes. At 
the end of each role-play, the observer should give feedback to the 
person pretending to be the parent. This feedback should focus on 
the parent’s use of the 4-step conflict resolution plan.  

Pass out the three conflict resolution cards to each group.

Ask participants to begin their role-plays.

Walk around the room as the participants conduct the role-plays. 
Observe. Provide feedback and praise. 

TIP! Participants may find it easier to “script” what they will 
say. If they do this, they may not have time for all scenarios. 
Encourage them to follow the steps to resolve the conflict, 
but let them know that scripting is not necessary. 

	 


	 


ASK:   Which was the hardest role—the parent, the child, or the 
observer? Why? 

Which scenario was challenging for you? What was easiest about 
using the 4-step plan? What was most difficult?

Part 6: Session Recap and Home  
Session Overview

5

	 

SAY:  In today’s session, we talked about the risks our children 
face, including sexual and physical dating violence, drugs, alcohol, 
and technology. We also discussed how we can help prevent these 
risks. One specific prevention strategy is parental supervision. We 
also went through a four-step plan for resolving conflict.

Are there any questions or concerns before we move to the home 
session materials? 
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SAY:  In the last home session, you will continue practicing 
your communication skills with your child. You will talk to your 
child about a difficult or sensitive topic that is happening in their 
lives. You will also complete an activity with your child about the 
myths and facts of risky adolescent behaviors. The final activity 
focuses on how you can prevent risky adolescent behaviors in 
your community.

	 


29
Walk participants through the material.

SAY:  The information needed to complete the home session 
is on pages 29 through 40 in your parent handbook. This home 
session contains three activities. Before each activity, there is 
an instruction page that goes over the goals, time needed, and 
instructions for completing the activity. At the end of each activity 
there is an assessment for you to complete that gives you a chance 
to reflect on your use of skills learned in this program.

Allow participants to review the handbook and ask any question they 
may have prior to leaving the group.

SAY:  This is our last group session. The Dating Matters 
prevention model also includes a program for parents of 8th 
graders called “Families for Safe Dates.” We hope you will be 
interested in enrolling in that program as well. For that program all 
of the materials will be completed at home. Families for Safe Dates 
is a program that is designed for parents and their children to 
complete together to reduce the risk of teen dating violence.

	 


A certificate template is included on page 85. Feel free to create your 
own if you prefer.

SAY:  We want to personally thank each of you for taking the 
time to complete this program. We hope that you have gained 
skills you can use when interacting with your children to keep 
them safe and help them become successful in life. We are going 
to pass out certificates of completion. These certificates are 
tokens of our appreciation. They show you have worked hard to 
complete the program. They certify that you have successfully 
completed Dating Matters for Parents and are familiar with the 
topics discussed in the groups. We are providing this certificate 
to you with the good faith that you will complete Session 6 at 
home with your child. This certificate of completion also serves 
as a contract, indicating you will do your best to encourage your 
children to develop healthy relationships!

Thank everyone for their participation in the program.
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Supplement 5.1: Conflict Resolution Role-Play

Parent: Your child likes to go to his/her friend’s house 
but has come home after his/her 8:00 pm curfew two 
nights in a row. You need to implement a consequence 
for not following the rule.

Child: You feel like your curfew is too early and that  
your parent should trust you more. You do not want  
to be grounded.

Parent: Your child has asked you if he/she can go out on 
a date with another kid from his/her school on Saturday 
and you said no. 

Child: Two of your best friends from school have already 
gone to the movies on dates. You wanted your parent to 
allow you to go on a date too because you really like the 
guy/girl who asked you out.

Parent: Your child has been hanging out with several new friends 
that you do not know. You have heard your child cursing when 
talking to them on the phone and making fun of another child 
school. You want your child to be friends with whomever he/she 
wants, but you are worried that the kids are a bad influence so 
you have suggested that your child stay away from them. 

Child: You have become friends with two 8th graders who are 
“popular” at school. You are really excited because you feel like 
other students in your grade think you are cool because you 
hang out with older kids but your parent says you cannot be 
friends with them.
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Session 6: Let’s Talk, Part 3
Congratulations on making it to the last session of Dating Matters for 
Parents. This is the last home session for this program. 

Instructions: 

1. This home session contains three activities. Activities 1 and 2 can be 
completed at the same time if you choose to do so. In the first activity, 
you are encouraged to continue to practice your communication skills 
with your child about everyday topics while also having at least one 
conversation about a difficult and potentially personal topic. You can 
choose a difficult topic that you know may be relevant to your child or 
you can use Activity 2 as an opportunity to ask your child questions 
about a number of different topics. You and your child will complete a 
communication checklist after completing the activity. More information 
about completing this activity is found on the pages that follow.

2.  In the second activity, you will complete a myth versus fact activity with 
your child about a number of risky teenage behaviors. This activity will 
provide you with an opportunity to dispel any myths that your child 
(and maybe you) believes to be true. This activity also may allow you 
an opportunity to talk with your child about how these behaviors are 
affecting both of your lives. In your discussion with your child, you will 
have an opportunity to share your values and expectations about these 
behaviors with your child. More information about completing this activity 
is found on the pages that follow.

3. After completing this program, many parents feel like they want to do 
more to address issues affecting their children, their children’s friends, 
and other teens in their community. The third activity provides some 
suggestions for activities you can do in your community. You can also 
generate your own ideas for things specific to your community. Even if 
you decide to focus on your own children, remember that talking to them 
about their experiences and helping them make good choices is key. 
More information about completing this activity is found on the pages  
that follow.

Thank you for your time and hard work in this program. We hope that the 
information you have received will be helpful for you in parenting your child. 
Remember that you are the expert on your child—some of the strategies and 
tips might work well for you and your family, while others will not work as 
well. Feel free to use what works best for you and your family.

Activity 1: Starting a Difficult & Personal 
Conversation

goal: The goal of this activity is for the parent to practice using good 
communication skills and opening the lines of communication to talk about 
difficult topics.

time needed: 20 minutes

introduction: Children are exposed to sex, drugs, dating, violence, and 
risky behaviors in their lives on a daily basis. Even if they do not have these 
things happening to them directly, they have friends who are likely affected 
by them. In fact, dating violence usually first happens when youth are around 
12 years old, but it can begin earlier. In a 2017 survey, 1 in 12 youth reported 
being a victim of physical violence in a dating relationship. In addition, 
millions of adolescents each year become pregnant or contract a sexually 
transmitted infection. Unfortunately, exposure to some of these things can 
cause problems in children’s lives and prevent them from reaching their 
goals in life. We know that conversations with children about difficult topics 
can delay their engagement in the activity. For example, if parent-child 
communication about sex occurs before the child has sex, the child is more 
likely to delay the first sexual experience and less likely to participate in risky 
sexual behaviors, like having sex without condoms.



88 | Session 6: Let’s Talk, Part 3

Instructions: Make a list of difficult topics that you would like to discuss with 
your child. You do not have to provide your child with all of the information 
you would like for them to have related to a particular topic, but you can 
start a conversation that will continue in the weeks, months, and years 
to come. When you begin the conversation with your child, remember to 
actively listen to your child’s opinions. At the end of the activity, you and 
your child can complete the Communication Checklists and give feedback 
to each other on how you did. Remember, the more you practice talking with 
your child, the easier it gets, and it increases the likelihood that your child 
will come to you with any problems they are having. Remember, it is never 
too late to start talking.

These are topics I want to talk to my child about…

I can start a conversation with my child by saying…

Assessment: When the activity is completed, you and your child should 
complete the Communication Checklists to see how the conversation went. 
Remember, you do not have to use each skill in every conversation but try  
to use the skills as much as possible.
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Communication Checklist 

Parent’s Checklist

The checklist below can be used after each of the communication 
activities you complete with your child so you can see if you have  
used good communication skills. The more boxes you check the  
better your communication.

Did I…
Take turns talking? 

Make eye contact?

Keep my verbal and nonverbal messages consistent?

Listen to what my child was saying?

Summarize what was said?

Ask open-ended questions?

Use “I” messages to describe how I feel?

Structure of I Statements:

I feel when you

because .

Communication Checklist

Child’s Checklist

The checklist below can be used after each of the communication  
activities you complete with your parent so you can see if you have 
used good communication skills. The more boxes you check the  
better your communication.

Did I…
Take turns talking?

Make eye contact?

Keep my facial expressions and body language consistent 
with what I was saying?

Listen to what was said?

Use “I” messages to describe how I feel?

Structure of I Statements:

I feel when you

because .
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Activity 2: Myth or Fact

goal: The goal of this activity is for the parent and child to have an 
opportunity to talk and dispel myths related to pressures that teens face. 

time needed: 30 minutes

introduction: As we said before, children are exposed to sex, drugs, 
dating, violence, and risky behaviors in their lives on a daily basis. Even if 
they do not have these things happening to them directly, they have friends 
who do. Parents have a special role to protect teens from the bad effects 
this risky behavior can have on their health. Parents have a chance on many 
occasions and over time to talk to their children about what they think and 
feel about these issues and what they expect. Chances are that by being 
open, honest, and respectful, parents will prevent their child from taking 
risks or make them more careful about risks so that the consequences are 
not as bad. Parents can help prevent their child from taking risks by listening 
and talking openly, by being respectful of the child’s thoughts, and by paying 
attention and setting age appropriate limits. 

instructions: Go through the Myth or Fact activity with your child. Use 
the questions as an opportunity to ask your child whether the issues have 
affected them directly or if they know people who have been affected.  
Remember, the more you practice talking with your child about these issues, 
the easier it gets, and it increases the likelihood that your child will come  
to you with any problems they are having. Remember, it is never too late  
to start talking. 

As you have in the past, think about how you can use the questions in this 
activity to start a conversation with your child. On the next page are some 
examples you can use. 

examples:

• It sounds like boys can be the victims of teen dating violence.
Why do you think this happens?

• Respect and trust in relationships is important. How do you show
someone you trust and respect them?

I can start a conversation with my child by saying…

assessment: When the activity is completed, think about how your 
conversations went with your child. List below any issues you would like 
to follow-up on with your child at a later time.
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For each of the following questions, circle the answer you think is correct.

Myth or Fact?

1. Teen dating violence cannot happen to me/my child. MYTH FACT

2. Boys are rarely the victims in violent dating relationships. MYTH FACT

3. Parents/caregivers would know if their teen is being abused by a dating partner. MYTH FACT

4. Witnessing violence in the home increases a child’s risk for being a victim or perpetrator (abuser) of teen dating violence. MYTH FACT

5. Teen dating violence can occur in relationships that are not serious or long-term. MYTH FACT

6. Jealousy and possessiveness are a sign of true love. MYTH FACT

7. Being insulted a few times by someone you are dating is not that big of a deal, as long as there is no physical violence. MYTH FACT

8. When dating abuse happens once, it is likely to happen again. MYTH FACT
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Myth or Fact?

9. Sexual violence, such as rape, usually happens between two people who do not know each other.  MYTH FACT

10.  Alcohol is not as harmful for my teen as other types of drugs or substances like marijuana or prescription pills. MYTH FACT

11. Sexually transmitted infections and pregnancies really do not occur that often among adolescents. MYTH FACT

12. Teens from families that have open communication about sex and its potential risks have more correct knowledge about 
sexuality and sexually transmitted infections, like HIV.

MYTH FACT

13. Motor vehicle (car) crashes are the leading cause of death among teens. MYTH FACT

14. Suicide is common among 11- to 14-year-olds. MYTH FACT

15. Cyberbullying typically happens by people you do not know. MYTH FACT
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Myth or Fact Answer Key

1. Teen dating violence cannot happen to me/my child.

About 1 in 12 or 8% of teenagers say they are physically abused by a dating partner each year.
MYTH

2. Boys are rarely the victims in violent dating relationships.

Boys are more likely than girls to inflict injuries when perpetrating dating violence but boys are just as likely as girls to be the
victims of physical dating violence. Although violence perpetrated by girls is less likely to result in an injury, it is still abusive
and not part of a healthy relationship.

MYTH

3. Parents/caregivers would know if their teen is being abused by a dating partner.

Most teens involved in dating abuse do not tell their parents. Only 33% of teens who are victims of dating violence ever tell
anyone about the dating violence. Teens will go to great lengths to hide it because they feel embarrassed, ashamed, and
afraid of losing their independence. Teens often say they are afraid their parents will overreact, be judgmental, or make them
end a relationship they are not ready to end.

MYTH

4. Witnessing violence in the home increases a child’s risk for being a victim or perpetrator (abuser) of teen dating violence.

When we are young, we learn a lot about how to communicate with others by watching our parents/guardians. Still, many
teens who are involved in dating violence have never witnessed any violence between their parents. And, it is never an
excuse. Everyone has the power to decide how to treat others.

FACT

5. Teen dating violence can occur in relationships that are not serious or long-term.

You can still experience dating violence in relationships that are not serious or long-term. 1 out of 12 teens report being hit,
slapped, or physically hurt on purpose by their boyfriend or girlfriend.

FACT
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Myth or Fact Answer Key

6. Jealousy and possessiveness are a sign of true love. 
 
Jealousy and possessiveness are warning signs of teen dating violence. Healthy relationships (where someone really cares 
about the other person) are characterized by trust and room to be oneself.

MYTH

7. Being insulted a few times by someone you are dating is not that big of a deal, as long as there is no physical violence.  
 
Insulting someone shows disrespect which is a type of emotional violence. Many victims of physical violence say that the 
person they were with used emotional violence before they used physical violence. 

MYTH

8. When dating abuse happens once, it is likely to happen again. 
 
Abuse usually occurs again in the relationship—it does not just go away.

FACT

9. Sexual violence, such as rape, usually happens between two people who do not know each other.   
 
Most female and male victims of rape know their perpetrators. More than 1 in 2 female victims of rape (51.1%) reported that at 
least one perpetrator was a current or former intimate partner. Four out of 10 of female victims (40.8%) reported being raped 
by an acquaintance.

MYTH

10. Alcohol is not as harmful for my teen as other types of drugs or substances like marijuana or prescription pills. 
 
Drinking in early adolescence is one of the most important risk factors for a wide variety of problems during the transition to 
young adulthood. Young people who report drinking alcohol in the 7th grade are more likely to use hard drugs, have drug/
alcohol problems (e.g., treatment, been arrested for drunk driving), and engage in violent or criminal behavior than those who 
do not report drinking in the 7th grade.

MYTH



Let’s Talk, Part 3: Session 6 | 95

Myth or Fact Answer Key

11. Sexually transmitted infections and pregnancies really do not occur that frequently among adolescents.  
 
Adolescents ages 15-24 account for nearly half of all new cases of STI’s each year; 9.8 million STIs were acquired by young 
women and men in 2014. Although the teenage pregnancy rate has steadily declined since the 1990’s, about 6% of teens 
became pregnant in 2010. 

MYTH

12. Teens from families that have open communication about sex and its potential risks have more correct knowledge about sexuality 
and sexually-transmitted infections, like HIV.. 
 
Family communication about sex and its potential risks has been found to relate to more correct knowledge about sexuality 
and sexually-transmitted infections, including HIV, among adolescents. 

FACT

13. Motor vehicle (car) crashes are the leading cause of death among teens. 
 
Motor vehicle crashes are the leading cause of death for U.S. teens, accounting for nearly 1 in 3 deaths in this age group.

FACT

14. Suicide is common among 11- to 14-year-olds. 
 
Suicide is the third leading cause of death among 11- to 14-year-olds. In 2015, close to 1 in 6 (17.7%) U.S. high school students 
reported that they had seriously considered attempting suicide during the 12 months preceding the survey; close to 1 in 11 
(8.6%) of students reported that they had actually attempted suicide one or more times during the same period.

FACT

15. Cyberbullying typically happens by people you do not know. 
 
Nearly 3 out of 4 teens know who is cyberbullying them. Nearly 1 in 6 (15.5%) teens report that they have experienced some 
form of cyberbullying in the last year. Girls experience cyberbullying more often than boys, with the highest rates reported  
by girls in 10th grade. 

MYTH
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Activity 3: Adult and Community Responsibility for 
Preventing Problem Behaviors in Adolescents

goal: The goal of this activity is for parents to understand what they can do 
to prevent teen dating violence. 

time needed: 10 minutes

introduction: Although talking with your child about violence, sex, 
and drugs can be uncomfortable or tough at times, the good news is that 
when you talk with your child, you have a chance to share your values 
and expectations, and you also have a chance to prevent your child from 
participating in these behaviors. The focus of this activity is on things you 
can do to prevent these behaviors in your community and in the lives of your 
child’s friends. It is also our responsibility as concerned and caring citizens 
to do our best to prevent these things from happening in our community.

instructions: Below is a list of things you can do to prevent teen dating 
violence and other risky behaviors that often occur during the teen years. 

Model healthy relationship behaviors and take a stand when others do not 
do the same.

Spread awareness of how often these issues occur by talking with other 
parents, educators, friends, and neighbors.

Pass out information at various venues such as churches, community 
centers, libraries, or PTA meetings—just make sure the information you are 
passing out comes from a good and reliable source, such as one of the 
websites at the end of this handbook.

Join groups that already exist in your community whose goal is to 
decrease these problem behaviors, or volunteer your time during a busy 
period for the group. For example, February is teen dating violence 
awareness and prevention month and many rape and domestic violence 
centers plan activities for the month of February. You can volunteer your 
time to assist with teen dating violence prevention activities that occur  
in February.

Host or participate in community events, such as marches or fundraisers, 
for groups focusing on issues relevant to adolescents.

Organize or participate in informational courses for parents and teens, 
such as Dating Matters for Parents. 

Organize school- or community-wide pledges where everyone takes the 
pledge and takes a stand against the issue. For example, if you want to 
decrease the rate of car accidents among teens in your community, you can 
try to get all teens in the community who drive to agree to no texting while 
driving or no cell phones while driving. 

In the space below, make a list of things you can do to prevent unhealthy or 
risky adolescent behaviors from happening in your community. 

As a member of my community, as a neighbor, and as a friend, these are 
things I can do to prevent unhealthy and risky behaviors for the adolescents 
in my community. These can be items listed above or things that will work in 
my community.
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If you decide to do something on a large scale in your community, you can use the table below to help figure out your next steps to taking action.

Issue: (what issue do I want to address?)

Target groups: (who do I want to be the focus of my efforts/who do I want to reach?)

Event description: (what type of event will I plan?)

Location of event: (e.g., school, park, etc.) Date/time of event:

Marketing materials/plan: (what will I do, what materials will I use to let people know about what I am doing?)

Slogan: (will I have a catchy phrase or some way for people to remember or recognize my activities?)



Notes:
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Appendix A: Additional Information on Child Health Topics

Adolescent Sexual Behavior

Sexual Activity Teenage Pregnancy

Centers for Disease Control and Prevention (CDC)  
Division of Adolescent and School Health

www.cdc.gov/healthyyouth/sexualbehaviors/index.htm 

www.cdc.gov/healthyyouth/factsheets

CDC’s Division of Reproductive Health

www.cdc.gov/TeenPregnancy/index.htm

US Department of Health & Human Services,  

Office of Adolescent Health

www.hhs.gov/ash/oah/adolescent-health-topics/reproductive-health/

US Department of Health & Human Services, 

Office of Adolescent Health

www.hhs.gov/ash/oah/adolescent-health-topics/ 
reproductive-health/teen-pregnancy/trends.html

Contraceptive Use and Birth Control

CDC’s Division of Reproductive Health

www.cdc.gov/teenpregnancy/parent-guardian-resources/index.htm

Sexually Transmitted Infections (STIs) 

CDC’s Division of STD Prevention

www.cdc.gov/std/life-stages-populations/STDFact-Teens.htm

www.cdc.gov/std/general/default.htm

The National STD Hotline  
(American Sexual Health Association)

1-800-227-8922

www.ashasexualhealth.org/stdsstis

www.iwannaknow.org

http://www.cdc.gov/healthyyouth/sexualbehaviors/index.htm
http://www.cdc.gov/healthyyouth/factsheets
http://www.cdc.gov/TeenPregnancy/index.htm
http://www.hhs.gov/ash/oah/adolescent-health-topics/reproductive-health/
https://www.hhs.gov/ash/oah/adolescent-development/reproductive-health-and-teen-pregnancy/teen-pregnancy-and-childbearing/trends/index.html
https://www.hhs.gov/ash/oah/adolescent-development/reproductive-health-and-teen-pregnancy/teen-pregnancy-and-childbearing/trends/index.html
http://www.cdc.gov/teenpregnancy/parent-guardian-resources/index.htm
http://www.cdc.gov/std/life-stages-populations/STDFact-Teens.htm
http://www.cdc.gov/std/general/default.htm
http://www.ashasexualhealth.org/stdsstis
http://www.iwannaknow.org
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Appendix A: Additional Information on Child Health Topics

Adolescent Sexual Behavior

Alcohol, Drugs, and Sexual Risk-Taking

CDC’s Division of Adolescent & School Health

www.cdc.gov/healthyyouth/data/topics/index.htm

US Department of Health & Human Services,  
Office of Adolescent Health

www.hhs.gov/ash/oah/adolescent-health-topics/substance-abuse/

Puberty and Sexual Development

CDC’s BAM! Body and Mind

www.cdc.gov/bam/body/body-qa.html

National Institutes of Health,  
US National Library of Medicine, Teen Development

www.medlineplus.gov/teendevelopment.html

Parents as Relationship and Sex Educators

US Department of Health & Human Services,  
Office of Adolescent Health: Think, Act, Grow

www.hhs.gov/ash/oah/tag/for-families.html

Teen Dating Violence

CDC’s Division of Violence Prevention

www.cdc.gov/ViolencePrevention/intimatepartnerviolence/ 
teen_dating_violence.html 

National Institutes of Justice
nij.ojp.gov/topics/crimes/teen-dating-violence

Love is Respect

www.loveisrespect.org/resources/dating-violence-statistics/

http://www.cdc.gov/healthyyouth/data/topics/index.htm
http://www.hhs.gov/ash/oah/adolescent-health-topics/substance-abuse/
http://www.cdc.gov/bam/body/body-qa.html
http://www.medlineplus.gov/teendevelopment.html
http://www.hhs.gov/ash/oah/tag/for-families.html
http://www.cdc.gov/ViolencePrevention/intimatepartnerviolence/teen_dating_violence.html
http://www.cdc.gov/ViolencePrevention/intimatepartnerviolence/teen_dating_violence.html
nij.ojp.gov/topics/crimes/teen-dating-violence
http://www.loveisrespect.org/resources/dating-violence-statistics/


Appendix | 101

Appendix B: Local Resources for Parents
Possible Local Resources

• Alcohol and drug prevention and treatment programs

• Child care

• Cultural resources and services

• Education programs (include schools)

• Family counseling services

• Food bank

• Health services, clinics, and hospitals

• Job training

• Library

• Parks and recreation programs

• Pregnancy services

• Social services

• State child health insurance programs

• STD/HIV counseling, testing, and treatment services

• Transportation

• Violence prevention programs and shelters

• Youth programs

Notes:
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Appendix C: National Resources in Preventing Teen Dating Violence 

Strategies To Promote Healthy Teen Relationships Resources For Help

Dating Violence Prevention Tools and Strategies

That’s Not Cool 

www.thatsnotcool.com/

Love is Respect 

www.loveisrespect.org/

A Thin Line 

www.athinline.org

Dating Violence Response National Dating Abuse Helpline

National Dating Abuse Helpline

www.loveisrespect.org/
1-866-331-9474

1-866-331-8453 TTY

Text “LOVEIS” to 22522

National Domestic Violence Hotline 
www.thehotline.org/

1-800-799-SAFE

1-800-787-3224 (TTY)

1-800-942-6908 (Español)

National Sexual Assault Hotline

www.rainn.org
1-800-656-HOPE

Drug Abuse Prevention and Response

National Institute for Drug Abuse

www.teens.drugabuse.gov

Emotional Health

National Suicide Prevention Lifeline
1-800-273-8255

Crisis Text Line

www.crisistextline.org/

Text HOME to 741741 

In Emergencies, Dial 911

http://www.thatsnotcool.com/
http://www.loveisrespect.org
http://www.athinline.org
http://www.loveisrespect.org/
http://www.thehotline.org/
http://www.rainn.org
http://www.teens.drugabuse.gov
http://www.crisistextline.org/
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